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EMERGENCY RESPONSE AND CRISIS 
MANAGEMENT 

 
 

“Knowing how to respond quickly and efficiently in a crisis is critical to 
ensuring the safety of our schools and students.  The midst of a crisis is 

not the time to start figuring out who ought to do what.  At that moment, 
everyone involved - from top to bottom - should know the drill and know 

each other.” 
Margaret Spellings 

 
 
“Teachers and staff must know how to help their students through a crisis 

and return them home safely.  Knowing what to do when faced with a 
crisis can be the difference between calm and chaos, between courage and 

fear, between life and death.” 
Practical Information on Crisis Planning 
Office of Safe and Drug-Free Schools 

U.S. Department of Education 
 
 
 

The Community and the Board of Education expect the Platte Canyon 
School District to provide a safe school environment for all students and 

District employees. Thoughtful planning by District personnel and 
Community Partners is essential to prevent, mitigate, respond to and 

recover from school emergencies and crises. 
 
 
 
 

REFERENCES 
Colorado Revised Statute 22-32-109.1 (4) 

Senate Bill 08-181 
Park County Emergency Management Plan 

Platte Canyon School District Policy 106 - Safety 
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PLAN APPROVAL 

AND 
MEMORANDUM OF UNDERSTANDING 

 
 
The Safety, Readiness and Incident Management Plan for the Platte Canyon School 
District is hereby revised and approved as of February 10, 2009. 
 
District key personnel and Community Partners have participated in emergency 
response and crisis management planning for the Platte Canyon School District.  
Expectations and responsibilities on the part of District personnel and Community 
Partners (First Responders) are contained within this plan, understood and agreed 
upon.  School safety, readiness and incident management planning has been addressed 
in four phases: prevention/mitigation; preparedness, response and recovery. An 
Incident Command System has been organized.  The Plan has identified all foreseeable 
hazards and the use of Universal Emergency Procedures.  Training for emergency 
responses including coordinated exercises and written evaluation following the exercises 
has been included.  
 
All aspects of the Plan will be reviewed at the beginning of each school year.  Any 
modifications will be made with the participation of Community Partners. If a 
Community Partner can’t participate in the review, the Partner will be notified of 
changes. Responsibilities under the Incident Command System will also be assigned 
and conveyed. 
 
By signing below, we acknowledge our participation in plan development, acknowledge 
approval of the Plan and agree to implement the Plan to the extent feasible under 
emergency or crisis conditions.  Further this document represents a memorandum of 
understanding among our agencies. 
 

February 10, 2009 
 

        
James Walpole          Lori Hodges 
Superintendent          Emergency Manager 
Platte Canyon School District        Park County 
 
 
 
         
Jeff Davis            Fred Wegener 
Fire Chief            Sheriff 
Platte Canyon Fire Department         Park County 
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BASE PLAN 
 

PURPOSE AND OBJECTIVE 
 
The purpose of this plan is to establish sequential planning and operational actions that 
will be taken prior to, during, and subsequent to a school emergency or crisis situation.    
 
The primary objective is to prevent injury and/or death, prevent and/or limit property 
damage, and restore services and functions essential to the District’s mission as quickly 
and safely as possible. This will be accomplished by employing four phases of crisis 
management: 
 
 Mitigation / Prevention: Eliminating/reducing the risk to life and property prior to 

an emergency. 

 Preparedness: planning for the worst case scenario. 

 Response: steps to take during an emergency or crisis. 

 Recovery: restoring the learning and teaching environment after an emergency or 
crisis.  

 
Consistency throughout the District in ERCM requires that a district-wide plan be in 
place to coordinate and support school plans.  However, each school has unique 
characteristics and situations that must be addressed in site based ERCM planning. 
ERCM planning and practices must be site and situational specific to 
maximize prevention, mitigation, response and recovery.  Further, students 
and staff must be trained and empowered to make life preserving decisions.  
Knowledge and understanding of District and school ERCM plans provide a 
framework for this decision making. 

 
The actions described in this Plan are intended for District employees and do not dictate 
expected actions on the part of other emergency responders.  It is understood that the 
District will rely on the local first responder and law enforcement community for 
emergency response.   
 
The District will maintain responsibility for students not affected by the emergency and 
work in coordination with the local responders to mitigate the effects of the emergency. 
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This Plan: 
  
 Establishes requirements, guidelines and tools for school ERCM Planning, practicing 

and partnering with Community Partners and serves as a resource for each school 
as school ERCM Plans are revised and updated. 
 

 Describes the basic mechanisms and structures by which the District will respond to 
threats or events, both natural and man-made, including school violence, in an 
effort to maximize the safety and welfare of all students, staff, and visitors.  
 

 Establishes an ERCM framework in compliance with the National Incident 
Management System (NIMS) including the Incident Command System. 
 

 Empowers staff to implement Universal Emergency Procedures based upon the best 
available information at the time of the emergency. 

 
SITUATION AND SCOPE 

 
Platte Canyon School District is located approximately 40 miles from the greater Denver 
area. U.S. Highway 285 is the main corridor through the District from Pine Junction to 
Kenosha Pass. The District office is located approximately four miles southwest of Bailey 
on U.S. Highway 285.  Due to the size and location of the District, the potential exists 
for both natural and human-made events to occur. Any such incident has the potential 
to disrupt the District, cause destruction of property and cause injury and/or death to 
students and staff.  
 
This plan applies to all students, employees, and faculty, and to the buildings and 
grounds of the Platte Canyon School District. It is intended to enable the District to 
protect life and property and minimize the damage caused by emergency situations.  
Deer Creek Elementary School (DCES), Fitzsimmons Middle School (FMS) and Platte 
Canyon High School (PCHS), a Transportation Center, and District Complex are included 
within the scope of this plan. 
 

DEFINITIONS 
 
Crisis: An unstable or crucial time or state of affairs in which change is impending or 
has occurred, especially one with the distinct possibility of a highly undesirable 
outcome. 
 
Disaster: The occurrence or imminent threat of widespread or severe damage, injury, 
or loss of life or property, or significant adverse impact on the environment, resulting 
from any natural or technological hazards, including but not limited to fire, floods, wind, 
storm, hazardous substance incident, water contamination, epidemic, air contamination, 
infestation, explosion, civil disturbance, act of terrorism, or hostile military or 
paramilitary action.  
 
Emergency: A suddenly occurring and often unforeseen situation or an unusual event 
that has the potential to profoundly and negatively impact a significant portion of the 
school population or cause serious physical harm to persons or physical plant.   
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HAZARD ANALYSIS SUMMARY 
 

The hazards for the Platte Canyon School District are many and varied. The hazard may 
begin from the outside of the school buildings, such as a wildfire, or it may start from 
within, such as chemical exposure or school violence. Because of the various types of 
hazards, this plan focuses on an all-hazards approach to emergency planning and 
response. The following is a list of potential hazards that can occur in the District. These 
can include natural hazards, human-caused hazards and technological hazards. For 
more information, please see the Annex at the end of this plan for individual hazards. 
  
The following risk priorities provide a basis for ERCM planning and response practices.  
Risk Priority for Platte Canyon: H = High   M = Medium   L = Low 

 
Hazard DCES FMS PCHS District 

Complex
Bus 
Barn 

Buses 

Animal (dangerous) H L L L M L 
Blast L L L L L L 
Bomb Threat L L M M L L 
Bus Accident M M M M M H 
Chemical Spill L L M H L L 
Earthquake L L L L L L 
Explosion (e.g. gas) L L L L L L 
Fire (School) H M M H M L 
Flood L L L L L L 
Forest Fire H H H H H H 
Gas Odor M M L M L L 
Hazmat Accident L H H H H M 
Intruder/Predator H M M H L M 
Lightning M M M M M M 
Pandemic Event L L L L L L 
Power Outage H H H H H L 
Shooter L M M M L L 
Tornado L L L L L L 
Violent Student L M M M L M 
Wind-Severe  M H H H M M 
Winter Storm M M M M M H 
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PLANNING ASSUMPTIONS 
 

 All schools are vulnerable to emergencies and/or disasters in the form of fires, 
severe weather, transportation accidents, hazardous material incidents, school 
violence, off-campus incidents, or terrorist events. 
 

 An emergency or disaster can occur at any time or any place. Emergencies and/or 
crisis events frequently involve loss of life, personal injury, damage to property, and 
a disruption to the mission of the school and/or District. 
 

 The degree of loss or disruption is dependent on the severity of the event and the 
level of school and District preparedness.   
 

 A traumatic event could cause emotional effects to the school’s populations 
(students and staff) that will have a long lasting impact. 
 

 Citizens expect schools to keep them informed and to provide guidance and 
assistance in the event of a threat, emergency, or disaster.  
 

 The District is responsible for the protection of health, safety, and welfare of 
students within its schools.  This requires the development and execution of 
necessary plans, and notifying local responders of emergency events or threats.  It 
also requires that the District work in close coordination with local responders in 
developing, training, and exercising these plans.  
 

 The School Board and staff recognize their responsibilities for the safety and well 
being of the students and shall assume their responsibilities in the implementation of 
this plan.   
 

 Proper implementation of this plan shall reduce or prevent emergency-related 
incidents.  
 

 The Incident Command System (ICS) used in the National Incident Management 
System (NIMS) has shown to be an effective organizational tool in providing a 
coordinated emergency response. 
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NATIONAL INCIDENT MANAGEMENT SYSTEM (NIMS) 
 

The National Incident Management System (NIMS) is a comprehensive and coordinated 
approach to incident management that is applicable to all jurisdictional levels and across 
functional disciplines. The intent of NIMS is to: 
 
 Be applicable across a full spectrum of potential incidents and hazard scenarios, 

regardless of size or complexity.  
 
 Improve coordination and cooperation between public and private entities in a 

variety of domestic incident management activities.  
 
SB 08-181 outlines specific responsibilities for school districts to achieve NIMS 
compliance: 
 
 Establish a date for compliance. 
 
 Formally adopt the National Response Framework (the major component is NIMS). 
 
 Institutionalize the Incident Command System (ICS). 
 
 Work with community partners to develop an all-hazard, comprehensive emergency 

response plan defined as a “School Safety, Readiness, and Incident Management 
Plan.” 

 
 Identify for each school in the District Safety Teams and backups who are 

responsible for the initial response to an incident in the school and who interact with 
local first responders.  The Safety Teams will make up the key positions in the ICS. 

 
 Identify key operational locations and facilities to be utilized by first responders to 

identify such things as potential locations for the Incident Command Post and a 
staging area for equipment responding to an incident at the school.  

  
 Enter into memoranda of understanding with community partners. 
 
 Create an all-hazard exercise program based on NIMS, hold coordinated exercises 

and conduct written evaluation following the exercises.  Specific exercises to be held 
include orientation meetings, drills (above and beyond fire drills), and tabletop 
exercises. 

 
 Inventory emergency equipment, including radios, annually. 
 
 Meet training requirements.  Key school ERCM personnel shall complete two courses 

for NIMS compliance: 
 
o ICS – 100.SC: Introduction to the Incident Command System for Schools 
o ICS – 362: Multi-Hazard Emergency Planning for Schools 

 
It is further recommended that key school ERCM personnel complete: 

 
o ICS – 700: National Incident Management System, An Introduction. 
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Incident Command System 
 
NIMS requires use of the Incident Command System (ICS).  The ICS is a standard, 
on-scene, all-hazard incident management system. ICS allows users to adopt an 
integrated organizational structure to match the needs of single or multiple incidents. 
The ICS system can be expanded or contracted depending upon the degree of need 
during an incident.   ICS principles consist of the following: 
  

 Emergencies require that certain tasks or functions be performed. 

 The nature of the incident determines the level of activation and response. 

 The system is expandable and collapsible. 

 One person is in charge – Incident Commander. 

 No one should report to more than one person. 

 Span of supervisory control should not exceed seven (7) subordinates. 

 Uses common terminology. 
  

In Platte Canyon, the ICS is to be used as the on-scene incident management 
system.  Initial command is typically to be assumed by the School Principal 
or backup who will then transfer command to the commanding emergency 
responder.   

 
 

Initial School Command and ECC

ICS 
Incident 

Commander 
Principal 

ECC 
Superintendent 

Incident Command and ECC

ICS 
Incident 

Commander 
ECC 

Superintendent 

Liaison Officer 
Principal 
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In most cases, an incident at FMS or at PCHS West impacts both schools.  One principal 
shall be the Incident Commander (FMS Principal if incident focus is the middle school; 
PCHS Principal if the incident focus is the high school).  The other shall serve as Safety 
Officer. 
 
The Incident Commander is in charge of the overall management of the emergency 
situation.  He/she will: 

 Remain at the Incident Command Post to observe and direct all operations; 

 Assess the situation; 

 Establish objectives; 

 Track resource needs and request resources through the District’s Emergency 
Coordination Center; 

 Develop a strategy or plan for handling the emergency, monitor the plan, and adjust 
as necessary; 

 Determine the need and appoint officers and support staff.  Typically, a Safety 
Officer is appointed.  The Safety Officer has the authority to halt any response 
activities creating an unsafe situation or putting students, faculty, staff, or others at 
risk.  Most often the Safety Officer will be the Dean or available FMS/PCHS Principal. 

 
 
CONTINUITY OF OPERATIONS 
 
Continuity of operations from the District through the county level response is achieved 
through standardization. Standardized operational management concepts are based in 
the Incident Command System (ICS) and the hierarchy of District responsibility and 
authority. During a routine emergency, the ICS system will remain in place and the 
School Incident Commander will be in command. The Incident Commander will be 
supported by the District’s Emergency Coordination Center (ECC).  The Superintendent 
or designee shall direct activities at the ECC.  When the incident exceeds the school and 
District resources and capabilities, extra assistance shall be requested while maintaining 
the ICS structure throughout the incident.  The School Incident Commander shall 
become a Liaison Officer to the new Incident Commander (from the primary responding 
agency).  The District’s Emergency Coordination Center shall serve as a supporting 
resource for the Incident Commander and shall continue to be responsible for the 
safety of students and staff not directly involved in the incident.   
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DIRECTION AND CONTROL 
 
The School Incident Commander has the primary responsibility for emergency 
management activities at specific school sites within the District.  He/she has the 
authority to delegate tasks and responsibilities as needed to meet incident goals and 
objectives.  The Incident Commander is to obtain resources and to receive necessary 
support from the District’s Emergency Coordination Center.  If the emergency exceeds 
the District’s capability to respond, assistance shall be requested from local emergency 
service jurisdictions and/or the state.  
 
The Principal of each school is responsible for assuring that coordinated and effective 
emergency response systems are developed and maintained.  In an emergency at the 
school, the Principal or alternate serves as the Incident Commander until relieved of 
command by the Commander on-site for the responding emergency agency (e.g. Park 
County Sheriff or Platte Canyon Fire Chief).  
 
Emergency Coordination Center (ECC) 

 
The Emergency Coordination Center is a District function to support incident response and 
the Incident Commander.  The ECC sets up support facilities, readies evacuation sites, 
secures support services (beyond the scope of the specific incident), arranges 
transportation, initiates re-unification actions, and prepares for initial recovery efforts.   The 
ECC is operated under the direction of the Superintendent.  In the absence of the 
Superintendent, the Educational Services Director, shall direct ECC activities.  Key District 
personnel are to report to the ECC upon notification of a school emergency: 

 Educational Services Director who assists the Superintendent with coordinating 
activities, staff assignments, and efforts with other public agencies and organizations; 

 Maintenance Director who provides facility information requested by the Incident 
Commander and who may be called to the Incident Command Post; 

 Technical Communications Director who will notify parents and release information to 
the media with the approval of the Incident Commander and direction of the 
Superintendent.  The Director may be dispatched to a joint press release location to 
assist the responding agency’s Public Information Officer. 

 Technology Director who will assist with camera monitoring and communications. 

 District Office staff who will be directed by the Superintendent to fulfill specific 
responsibilities including collecting information and data about the status of students 
and staff,  communications (phone, e-mail), media monitoring, securing resources and 
supplies, and documenting activities and information. 
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PHASE 1 – PREVENTION AND MITIGATION 
 

DESCRIPTION 
 

Prevention and mitigation are actions taken to reduce or eliminate risk to life 
and property from a hazard event.  Both are important for the safety of 
students, staff, and visitors to the school.   
 
 Prevention: The District Superintendent, school Principal and Dean and School 

Resource Officer will monitor the climate of each school and the potential threats 
from individuals or groups. Each employee is responsible for maintaining a safe 
learning and work environment.  Any staff member, at any time, may be assigned 
responsibilities for the supervision of students and shall be responsible for reporting 
student actions or any conditions that may result in risk to life or property. The 
District, schools, fire personnel, and local law enforcement must maintain open lines 
of communication and information sharing. 
 

 Mitigation: The Mitigation phase covers all aspects of the planning cycle.  District 
Officials, staff members and teachers should be constantly evaluating their 
environment for potential threats, both natural and man-made.  Any and all steps to 
mitigate a potential threat should be evaluated and implemented if possible. 

 
The prevention and mitigation phase includes: 
  
 Identification of hazards from all potential sources. 
 
 Planning actions to reduce the likelihood of an emergency or lessen the impact of an 

emergency situation. These planned actions may be identified in School Safety Plans 
and/or be a component of the ERCM Plan. 

 
 Implementation of these actions.   
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SCHOOL PREVENTION AND MITIGATION REQUIREMENTS 
 
At a minimum, each school’s prevention and mitigation actions are to include: 
 
 A School Safety Team and a Safe Schools Plan. 
 
 Safety reviews at each school by the School Safety Teams. 
 
 A Positive behavior support program including a bullying prevention 

program. 
 
 A process for resolving student conflicts. 
 
 Ongoing efforts to enhance student awareness of Safe2Tell and an ongoing effort 

for keeping students reminded of the way to access this reporting resource. 
 
 A clearly stated discipline code provided, in writing, to each student. A Threat 

Assessment Team to identify students who may pose a danger to self or others. 
 
 Adherence to fire and physical plant code regulations. 
 
 Regular inspections to identify and eliminate/reduce unsafe conditions in 

the school or on school grounds. 
 
 Reducing access by unwanted/dangerous persons. 
 
 Reducing access by criminals at all times. 
 
 Assessing/addressing potential weather related hazards. 
 
 Assessing/addressing highway hazards. 
.
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PHASE 2 – PREPAREDNESS 
 

The District Superintendent and Principals shall, through planning and 
practice, assure that, to the extent feasible, the District and its schools are 
prepared for an emergency response that reduces risks and ensures the 
safety of all students and staff.  
 

DESCRIPTION 
 

The Preparedness phase starts as soon as the potential for a hazardous impact is 
identified.  Preparedness means figuring out what you will do in the event of an 
emergency/crisis situation, developing an Emergency Response and Crisis Management 
Plan (also referred to as an Emergency Operations Plan), and practicing the plan.   It 
refers to the process of planning for the worst-case scenario.  Preparedness requires 
planning and practice for a rapid, coordinated, effective response when an 
emergency/crisis occurs.  
 
Preparedness involves the following steps: 
 
Step 1: Recruit the Planning Team 
Step 2: Assess hazards 
Step 3: Develop the ERCM Plan 
Step 4: Train and exercise the Plan 
 

DISTRICT SAFETY AND ERCM PLANNING TEAM  
 

Superintendent Park County Emergency Manager  

Principals Park County Health Director  

Deans Park County Human Services Director  

Educational Services Director Park County Sheriff or Designee  

Facilities/Athletics Director Park County Victims’ Services Director  

Maintenance Director Pikes Peak Mental Health Clinician  

School Resource Officer Platte Canyon Fire Chief  

Technical Communications Director Children’s Hospital School Nurses  

Technology Director 

Transportation Director   

Consultant – David Sullivan, Colorado School Districts Self-Insurance Pool 

Consultant – Gregory Bramblett, Jefferson County School District  
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Team members who are District employees shall be considered ‘key personnel’ for 
emergency response and each shall complete required FEMA courses. 

 

The District Safety and ERCM Planning Team shall annually review, and revise as 
deemed necessary, the District’s Safety Plan and the District’s ERCM Plan.  These 
District Plans provide the foundations and frameworks for School Safety Plans and 
School Emergency Response and Crisis Management Plans. 

 

SCHOOL PREPAREDNESS REQUIREMENTS 
 
 Be in compliance with NIMS and this Plan by July 1, 2009. 
 
 Key Personnel complete required courses (ICS 100 and ICS 362). 
 
 Develop an ERCM Plan in conjunction with “Community Partners.” 
 

o Identify your Safety and ERCM Planning Team. 
o Identify and address all hazards to the extent feasible with increased focus on 

the most likely risks to life and property. 
o Identify which Universal Emergency Response to employ for each hazard. 
o Organize an Incident Command System (ICS). 
o Determine communication lines. 
o Identify special provisions for special needs students and students requiring 

medications. 
o Identify potential locations and/or facilities for emergency operations and 

support functions. 
o Identify shelter locations and evacuation routes and sites. 
o Identify needed equipment for dealing with emergencies such as emergency 

vests, first aid equipment, megaphones, portable radios, school rosters, Go- kits, 
etc. 

o Schedule regular training, practice, drills and/or exercises as part of the plan. 
 
 Translate the emergency response components of the ERCM plan into a concise, 

easy to read and understandable format, and make this document readily available 
to staff.  Quick reference checklists for emergency responses are recommended. 

 
 Pre-assemble needed equipment as identified in the plan. 
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 Conduct training, practice, drills and/or exercises as scheduled in the Plan.  Monthly 
fire drills are required.  Additionally, two emergency response drills per year are 
required for other hazards.  Tabletop exercises involving staff and emergency 
responders are recommended as a good approach for promoting preparedness 
without alarming students. 

 
 Have the Team conduct a review of the drills and exercises and complete a written 

evaluation of each. 
 
 Review and update the Plan at least annually to comply with current best practices, 

standards and statutory requirements. 
 
 Each Principal/Director shall appoint a designee as administrator-in-charge when 

he/she is out of the District and assure the designee has understanding of the ERCM 
Plan.  

 

SCHOOL SAFETY AND ERCM PLANNING TEAM 

Each Principal shall designate and train staff members to serve as members of the 
school’s Safety and ERCM Planning Team. This Team shall monitor school safety and 
review and revise the school’s Safety and ERCM plans as necessary.  The Team is to 
address procedures/actions/programs for preventing threatening/dangerous student 
behaviors; preventing/mitigating school access by an unauthorized, hostile or 
dangerous individual; identifying equipment and facility hazards; and planning ways to 
eliminate or mitigate these hazards. 

Team members may be assigned specific crisis and emergency management 
responsibilities and shall receive sufficient training to carry out these responsibilities 
during an emergency or crisis.     

The school ERCM Plan is to be reviewed at least annually and at anytime the District 
ERCM Plan is modified.   The Team should also review the adequacy of response when 
a drill or emergency scenario is practiced.  

   

TRAINING / EXERCISES 
 
ERCM training is available online at www.fema.gov or through the County Emergency 
Manager.  First Aid and CPR training is required of each employee, unless exempted by 
the Superintendent.   First Aid and CPR training is also available through the American 
Heart Association, the Red Cross, and the Platte Canyon Fire Department. 
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Each School should hold a Table Top exercise each school term (Fall/Spring) to ensure 
staff members are aware of all plans and procedures. It is recommended that at the 
beginning of staff meetings, at the District and School level, 15 minutes be set aside for 
a brief, scenario based discussion to review and refresh policies and procedures. 
 
Each School will hold fire and severe weather drills as appropriate and required by local 
standards.   
 
Each School will also hold a Functional Exercise annually.  All communication and 
coordination links and systems should be reviewed and tested. This exercise should 
involve first response agencies and the County Emergency Manager and test all 
coordination and communications links and systems. A District-wide Table Top exercise 
should precede the Functional Exercise. 
 
The District will hold at least one Full Scale Exercise every three years.  This exercise 
should involve all first response agencies, law enforcement and the County Emergency 
Manager. 

 
Whenever possible parents should be invited to participate in, or observe, District and 
School training exercises. 
 

RESOURCE COORDINATION 
 
The District will maintain a list of the emergency training/skills of each and have this 
information at the Emergency Coordination Center during an emergency response.  The 
following staff report to the ECC at the beginning of an emergency or crisis situation: 
 
 District Office Staff 
 Maintenance Staff 
 Security Staff 
 Technology Staff 
 
The Transportation Director and Food Services Director remain at their locations ready 
to communicate by phone, e-mail, or radio with the ECC. 
 
Each school will provide the District Office with a list of all emergency resources (e.g. 
first aid kits, Go-kits, shelter-in-place equipment – blankets, cots, food, water) available 
at the school.   
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FACILITIES 
 
INCIDENT COMMAND POSTS 

Locations have been designated for Incident Command Posts.  However, other locations 
may be more appropriate based on the nature of the incident. 
  
Emergency 
Location 

Incident 
Command 

Alternate 
Location (Mobile) 

PCHS – West District Complex (Board Rm) Field; Parking Lot 
District Complex PCHS West-Entry, Office Practice Field, Parking Lot 
FMS West Lot Highway 285 
DCES Bus Barn Parking Lot, Playground 
Bus Barn DCES Bus Parking Area 

 
DISTRICT EMERGENCY COORDINATION CENTER (ECC) 

The District’s Emergency Coordination Center (ECC) shall be located in the 
Superintendent’s Office and District Office Workroom.  If the incident is occurring at this 
location, the ECC will be moved to the office or Counseling offices in PCHS West. 
 
SHELTER-IN-PLACE SAFE AREAS 

School Principals, in coordination with the Colorado School Districts Self Insurance Pool 
Risk Manager and/or the Park County Fire Chief or designee, should establish safe areas 
within each facility for personnel and students to shelter in place.  
 
EVACUATION AND RE-UNIFICATION  SITES 

Locations have been designated for on-site and off-site evacuations.  However, other 
locations may be more appropriate based on the nature of the incident. 
 
Emergency Location Primary Evacuation Secondary Evacuation 

 
PCHS – West District Complex A Gym 

FMS to B Gym 
DCES ,Farmer’s Union, 
 

FMS District Complex A Gym 
PCHS to A Gym 

DCES, Farmer’s Union, 
 

DCES Grounds District Complex A Gym 
 

Other alternative sites:  Crow Hill Bible Church; Platte Canyon Community Church 

FLOOR PLANS (SEE APPENDIX F) 

A floor plan of the buildings and grounds, which indicates the locations of all exits, 
utility shut-offs and fire extinguishers should be maintained and updated as necessary.  
The floor plan should also indicate outdoor assembly areas, evacuation routes, and 
indoor shelter sites.  The floor plan should be maintained and readily available in the 
District Maintenance Office and Principal’s offices.  A copy is to be provided to the 
Sheriff’s Office and Fire Department to be used by the Incident Commander.  
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COMMUNICATIONS (SEE APPENDIX D) 
 
Key personnel have been provided with emergency radios and trained in their use.  A 
SchoolSAFE bridge has been installed to allow for communications between radios at 
DCES and other District locations.  Additionally, a SchoolSAFE 911 bridge to permit 
communications between District radios and emergency responders using 800mhg 
radios has been installed.  This communication bridge is to be activated on approval of 
the Incident Commander. 
 
The Emergency Coordination Center will handle phone calls, monitor e-mails and 
monitor television coverage.  The phone system will be used for communications to the 
extent feasible. 
 
The District’s Immediate Response Information System (IRIS) will be used to 
communicate information to parents including directions for student-parent re-
unification.  The District’s Technical Communications Director will release messages at 
the direction of the ECC Director (usually the Superintendent).  No information will be 
released until the ECC Director receives approval from the Incident Commander.   

 
 

PUBLIC INFORMATION 
 
Public information will be released to the media through a coordinated effort with the 
Incident Commander.  The District’s designated Public Information Officer (PIO) will go 
to the Joint Information Center (JIC).  The site will usually be the Park County Sheriff’s 
Bailey substation or the Platte Canyon Fire Department’s Crow Hill station. The District’s 
PIO will be in telephone or radio contact with the ECC to the extent feasible. 
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PHASE 3 – RESPONSE 
 

DESCRIPTION 
 
The Response phase begins upon receipt of information of a possible threat, 
or impending emergency/crisis situation. Response includes getting people 
out of danger; mobilizing and positioning emergency equipment; providing 
needed food, water, shelter and medical services; and bringing damaged 
services and systems back on line. 
  
Response refers to the actions and steps taken during a crisis or emergency, including, 
but not limited to, the following: 
 
 The teacher or staff member witnessing the event will institute the 

appropriate first action (e.g. alarm, notify office). 
 
 Designee makes initial call to emergency responders (usually from office) – 911. 

 
 Designee calls the Superintendent’s Office – extension 1000 or (alt) 1002 or (alt) 

1016. 
 
 Implementing Incident Command as planned – the Principal or alternate is in-

charge until emergency responders arrive.  
 
 Activating the District Emergency Coordination Center (ECC).  

 
 Implementing appropriate Universal Emergency Procedures.  The Principal or 

his/her designee is empowered to assess the situation, implement any or all of the 
Universal Emergency Procedures, and to modify them based upon emerging 
conditions.  Universal Emergency Procedures: 

 
 Drop, cover and hold. 
 Evacuation – fire and as directed. 
 Lockdown (all doors locked). 
 Secure perimeter. 
 Shelter-in-place/Severe weather shelter – reverse evacuation. 
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ASSUMPTIONS AND GENERAL RULES OF RESPONSE 
 
 If the building is safe and outside conditions are unsafe or unknown, students 

should remain in the building. 
 
 All staff members should be adequately trained and empowered to initiate an 

evacuation or lockdown. 
 
 Orderly re-unification of students with parents and “accounting” for all students and 

staff is an important component of an effective response. 
 
 There will always be an element of surprise and accompanying confusion. 

 
SCHOOL RESPONSE ASSESSMENT 

 
The school response assessment can be used to help identify important considerations 
for school response planning: 

 Do you know who will make critical decisions? 

 Do all staff members know how to get necessary resources for the immediate 
response? 

 Are there procedures for notifying parents that emergency conditions exist? 

 Do school personnel know how to recognize the early warning signs of potential 
incidents? 

 Do school personnel know what to do until responders arrive? 

 
INCIDENT COMMAND SYSTEM 

 
The Incident Command System is to be activated in an emergency to control and manage 
operations (See Incident Command: BASE-6).   
 
ESTABLISHING THE ICS 
 
When an emergency occurs, the School Incident Commander (Principal or designee) will 
determine what level of emergency response is needed. It should be noted that the 
needed roles and size of the ICS varies with the type of the emergency. Incident 
Command Teams must remain fluid and flexible in their decision making.  Events may 
not follow previously perceived or planned expectations.  The IC and team must be 
willing and able to change course rapidly in response to a changing situation. 
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ACTIVATING THE ECC (SEE BASE-8) 
 
The District Emergency Coordination Center (ECC) is composed of the 
Superintendent, or designee, and key District staff members.  The ECC sets up support 
facilities, readies evacuation sites, secures support services (beyond the scope of the 
specific incident), arranges transportation, initiates re-unification actions, and prepares 
for initial recovery efforts.   The ECC is operated under the Direction of the 
Superintendent.  In the absence of the Superintendent, the Educational Services 
Director shall direct ECC activities.   
 
Key District personnel are to report to the ECC upon notification of a school emergency. 
 
The ECC is located at the District Office unless this site is evacuated at which time it is 
to be moved to the PCHS West building offices. 
 
Incident Command Post  
 
The initial school Incident Command Post will be established as planned to the extent 
feasible.   
 
Emergency 
Location 

Incident 
Command 

Alternate 
Location (Mobile) 

PCHS – West District Complex (Board Rm) Field; Parking Lot 
District Complex PCHS West-Entry, Office Practice field, Parking Lot 
FMS West Lot Highway 285 
DCES Bus Barn Parking Lot, Playground 
Bus Barn DCES Bus Parking Area 

 
In most emergency situations, more than one agency will likely respond. An Incident 
Command Post (ICP) will be established by local emergency responders, with a location 
determined by the nature and location of the emergency.  
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 CRISIS AND EMERGENCY COMMUNICATIONS 
 

Response cannot be rigid. Every emergency or crisis is different, making situational 
decision making and communication essential. It is imperative that open lines of 
communication are established and maintained between the District and the schools. It 
is also imperative that lines of communication and information with local first 
responders are established and maintained to facilitate a coordinated response. 
 
Two-way radios for use in emergency situations have been provided to administrators. 
During a crisis / emergency situation, when phones are not accessible, communications 
are to be maintained via the radios and the SchoolSAFE bridge between DCES and the 
ECC shall be activated. 
 
 Channel 1 – PCHS/FMS/DO 
 Channel 2 – Radio to Radio 
 Channel 3 – DCES / Transportation 
 Channel 4 – Park County Emergency 

 
The Technical Communications Director will remain at the Technology Office to send 
communications to parents.  (Emergency at PCHS West – move to the ECC.) 
Communications will be in accordance with the Communications Annex of the Plan. 
 
Common Communications Procedures 
 
 District Emergency Radios activated. 

 IRIS – standby. 

 GroupWise – (intra-district communications as feasible - Secretaries assigned to 
monitor). 

 Phones – (intra-district communications as feasible - Secretaries assigned for calls). 

 TV monitoring – District office staff assigned to monitor TV channels as feasible. 

 Closed Circuit (camera) System – Monitors, designated Sheriff’s officer and fireman. 

 SchoolSAFE Communications –Radio System Bridge 
 Allows complete intra-district communications during an emergency 
 Allows direct communication between the District and Emergency Responders. 

 SchoolSAFE Communications – 911 Radio System Bridge between agencies as 
activated by the Incident Commander. 
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UNIVERSAL EMERGENCY PROCEDURES 

 
Universal Emergency Procedures are a set of standardized, clear actions than may be 
implemented by school officials across a variety of emergency situations.  Five 
procedures are recognized:  
 
 Drop, cover and hold. 
 Evacuation – fire and as directed. 
 Lockdown (all doors locked). 
 Secure perimeter. 
 Shelter-in-place/Severe weather shelter – reverse evacuation. 
 
School staff members are empowered to implement any of the procedures 
based upon hazard analysis and what the Incident Commander knows about the 
emergency at the time. In general, if the building is apparently safe, and 
conditions outside the building are unsafe or unknown, the Incident 
Commander should have students remain in the building. 
 
The directions to implement Universal Emergency Procedures must be done 
with a clear, simple method of communication to students, staff, and visitors 
about the nature of the emergency and exactly what actions are expected.  Code 
words must not be used to communicate emergency messages or information. 
Implementation of Universal Emergency Procedures will almost always also include an 
accounting process for students and staff and a reunification process. 
 
DROP, COVER AND HOLD 
 
Drop, cover and hold is used in a sudden, extreme emergency when there is no time to 
move students or staff to a safe location such as a drive-by shooting or tornado touching 
down near the school. 
 
Considerations: 
 Intercom command. 
 May be directed by any staff member when extreme emergency is present.  
 
Instructions for Teachers: 
 Students are to drop to their knees and bend to a kneeling position with their head 

on their knees and cover the back of the head and neck with their hands. 
 Students are to hold the position until the teacher or another responsible adult tells 

them it is safe to get up. 
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EVACUATION 
 
Evacuation takes place when the school building is not safe. In the event of an emergency 
evacuation, the following evacuation locations will apply: 
 

Emergency Location Primary Evacuation Secondary Evacuation 
 

PCHS – West District Complex A Gym 
FMS to B Gym 

DCES 
Farmer’s Union 
 

FMS District Complex B Gym 
PCHS to A Gym 

DCES 
Farmer’s Union 
 

DCES Grounds District Complex A Gym 
 

Other alternative sites:  Crow Hill Bible Church; Platte Canyon Community Church 
 
Considerations: 
 Rapid notification of students and staff – alarm, runners, phone. 
 Evacuation route plans and student transport. 
 Non-English speaking and special needs students. 
 Student and staff medical needs. 
 
Instructions for Teachers and Staff: 
 Evacuate to planned locations or as directed. 
 Dean of evacuated school goes to Evacuation Site (PCHS Dean for FMS). 
 Mental Health Staff to Evacuation Site. 
 Secretaries take and maintain enrollment lists. 
 Teachers account for all students and report missing names to the Dean, who will 

relay the information to the District ECC. 
 Nurses, Assistants, and Special Ed Teachers will take and maintain medication lists 

and medications if possible. 
 Use Green Card / Red Card system at evacuation site. 
 Utilize Go-Kits that contain: 

 Class lists 
 Medication/health need lists 
 First Aid Kit 
 Fast acting sugar source 
 Crackers, juice boxes 
 Box of non-latex gloves 
 Paper and pen 
 Blanket(s) 
 Plastic bags 
 Paper towel roll. 
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LOCKDOWN 
 
This action involves rapid curtailment of outside activities, possibly through reverse 
evacuation and the protection of students behind locked doors.  The danger may be inside 
or outside the building. 
 
Considerations: 
 Rapid notification of all students and staff. 
 Possible need to move students from temporary classrooms into the main building, 

and from hallways and open or common areas into safe areas. 
 All exterior doors are looked. 
 Interior doors including classroom doors are locked – no student movement within 

the building. 
 No one enters and no one leaves. 
 A notice is to be posted at the main entrance door indicating the school is in 

lockdown. 
 Students are signed out only to individuals listed as emergency contacts. Photo 

identification verification required. 
 Account for all students and staff members. 
 Parents will receive IRIS notifications in the event of an emergency at school. In the 

event of a lockdown, students will not be released until the lockdown is lifted. 
 Parents should stay away from the school if a lockdown is in effect. 
 Parents should update emergency contact information. 
 
Instructions for Teachers and Staff: 
 No one leaves or enters building. 
 Custodians/administrators lock exterior doors. 
 Return to classrooms. 
 Lock classroom doors. 
 Do not close blinds (open blinds). 
 Check hallways and lock classroom doors. 
 Take attendance. 
 Reassure students. 
 Listen to announcements. 
 Students and staff sit quietly on the floor, out of sight. 

 Implement Green Card/Red Card/No Card system with responders. 

 
 Green Card - Slide under the classroom door to emergency responder indicating 

the situation is okay within the classroom. 

 Red Card – Slide under the classroom door into the hallway to indicate a possible 
emergency situation within the classroom (i.e. injured student/staff). 

 No Card – Indicates unknown situation with the classroom (e.g. gunman, hostages). 
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SECURE PERIMETER 
 
Hazardous conditions are predicted or occurring outside the building.  Outside activities are 
curtailed and all outside doors are either locked or under constant supervision.  Examples: 
animal sightings, criminal activity in the area, suspicious persons. 

Considerations: 
 Rapid notification of all staff. 
 Account for all students and staff members following the implementation of the 

procedure. 
 Consider parents and visitors who are present. 
 Provide for reverse evacuation at times of high student mobility such as lunch, 

passing periods, start of the day and dismissal. 
 

SHELTER-IN-PLACE 

This action involves rapid notification and sheltering of students and staff inside the 
building from a hazard outside the building.  Shelter-in-Place is used to shelter from severe 
weather conditions, typically high winds, tornadoes, snow/blizzard conditions, flooding, and 
lightning/electrical storms. Danger is definitely outside.  Students are moved, as deemed 
appropriate, to “safe” zones within the school. 

Considerations: 

 Verify weather condition. 

 Possible need to shelter students and staff from hazardous material(s) through the 
rapid shutdown of air-handling devices. 

 Exterior doors may be locked. 

 No one leaves. 

 School may function normally inside the building. 

 May likely involve a reverse evacuation. 

Instructions for Teachers and Staff: 

 Move students from temporary classrooms into the main building and/or safe 
interior areas. 

 Account for all staff and students. 

 Account for all parents and visitors onsite. 

 Protect from flying glass and be on the lowest level of the building that can be 
practically accessed. 

 Move to inside hallways and/or designated school safe zones. 

 Move away from windows, skylights or potential flying debris. 

 Protective position – kneel on floor, clasp hands behind head. 
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INCIDENT TRANSITION 
 
Once it is determined that an incident requires a response from local first responders 
and/or law enforcement, School Officials will facilitate the smooth transition to the local 
Incident Command Structure.  Any and all plans and blue prints for the facility will be 
made available, along with any personnel that process critical information on the 
facility.  The designated Command person from the School or District should brief the 
local Incident Command on the current status and events that have transpired, and 
transition into the role of School Liaison Officer. The District and School Officials will 
maintain responsibility for students evacuated from the school, or not involved in the 
incident, unless under lock-down. 
 
The lead agency, either Platte Canyon Fire or Park County Sheriff, may change over 
time as an incident evolves from emergency response to recovery. The Incident 
Command System, however, will remain in place.  
 

PUBLIC INFORMATION 
 
Public information activities will ensure the coordinated, timely, and accurate release of 
information to parents, the news media, and the public about student safety and the 
status of the event.  The District will make every attempt to coordinate releases to 
parents and the news media with the local first response community and the designated 
Public Information Officer (PIO).   
 
It is essential that information be managed responsibly in a crisis. The inappropriate 
release of inaccurate or confidential information may seriously compromise an effective 
emergency response. The ECC shall coordinate the release of information with the 
Incident Commander or refer questions directly to the Public Information Officer.  
 
The District’s emergency Public Information Officer will go to the Sheriff’s substation or 
to the Crow Hill Fire station for Public Information Dissemination and will remain in 
contact with the Technical Communications Director for IRIS and website 
communications. In the event a Joint Information Center (JIC) is established, the 
District will maintain a representative in the JIC and coordinate all releases through it. 
 

REUNIFICATION PROCEDURES 
 
Reunification of students with parents will typically occur at the evacuation site.  
Students will only be released to parents when identity has been verified.  The school 
must account for each student.  A record showing to whom a student was released 
and the time of release shall be maintained. 
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Each school must have a plan for the orderly and safe reunification of students and parents 
in the event of an emergency. This procedure is dependent upon effective account of the 
presence and location of students and staff members. Staff should have documentation of 
the release of students to parents, including checking identification, obtaining signatures 
and writing the time of release.  
 

INCIDENT RESOLUTION 
 
Once the emergency is terminated, in coordination with the local Incident Commander, 
the facility will be returned to the responsibility of the District and recovery operations 
can proceed.  In the event of criminal activity it should be understood that local law 
enforcement may remain in control of the facility, or portions of the facility, for some 
time.   
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PHASE 4 – RECOVERY 
 

DESCRIPTION 
 
Recovery includes restoring the learning and teaching environment after a 
crisis or emergency. Recovery of the facility begins with damage assessment 
and debris removal and continues until the affected area is returned to pre-
emergency conditions. The recovery process will involve both a physiological 
and physical process. Recovery planning involves: 

 Medical and psychological aspects 

 Infrastructure replacement and repair 

 Liability/legal issues 

 Insurance support 

 Documentation  
 
The District Superintendent, or designee, is responsible for coordinating all recovery 
activities.  Recovery operations begin as soon as the incident allows. These actions 
include, but are not limited to: 

 Following-up on injuries/casualties. 

 Activating a Mental Health Response Team. 

 Establishing a Crisis and Recovery Center for students/staff – emotional support 
and information.  

 Developing a plan for retrieval of personal belongings. 

 Contacting insurance company. 

 Contacting attorney.  

 Restoring the infrastructure and returning to learning as quickly as possible. 

 Facility and equipment repair/replacement. 

 Scheduling/planning for return to normal operations. 
 

INSURANCE  
 

The Colorado School District Self-Insurance Pool is to be contacted immediately – 
during response if possible.  The Pool will assist and guide recovery actions, along with 
the District’s attorney, with regard to obtaining medical and psychological services for 
students and staff, by securing resources for infrastructure replacement and repair, and 
funding legal services to minimize liability expenses.  
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ATTORNEY AND LEGAL ISSUES 
Caplan and Earnest, the District’s legal counsel, is to be contacted immediately – during 
response if possible.  Legal council will provide direction in press releases, on disclosure 
issues related to student and staff records, on return of facilities to District control, and 
will guide administrative and school Board actions related to liability issues.  
 

MEDICAL AND PSYCHOLOGICAL ASPECTS 
 
Initially, the medical and psychological status of staff and students needs to be 
assessed.   

As a result of an emergency or crisis there may be a psychological impact to all 
students and staff, not just those directly involved in the incident.  Fear itself can be 
extremely debilitating following an emergency.  Fear can be reduced by: 

 Providing facts whenever possible about what has happened and what can be 
expected to happen including information about grieving. 

 Avoiding additional unnecessary changes to set routines. 

 Providing a safe atmosphere in which students and adults can voice concerns, fears, 
and feelings, and can express grief. 

Recovery begins with immediate crisis counseling and continues as long as necessary.  
It should be remembered that long term counseling may be required by some 
individuals and constant vigilance by staff is required.  

To address psychological needs, a team involving school counselors, school 
psychologists, Pikes Peak Mental Health, Park County Victims Assistance, and Park 
County Human Services will be convened at the ECC and actions initiated for immediate 
services. Support services have also been made available to Platte Canyon by the 
Director of Student Services, Jefferson County Schools.  The Platte Canyon Community 
Church has made facilities available for information meetings and mental health 
services.  

Expected Actions: 

 Counselors/mental health professionals have been identified and assigned to the 
Crisis Intervention Team. This team has been represented in the Planning and 
Operations sections of the District/School ICS. 
 

 Attain immediate help/services of mental health professionals: Pikes Peak Mental 
Health, Park County Victims Assistance, Park County Human Services, Jefferson 
County Schools. This should include a process to conduct psychological triage. 
 

 Long term counseling will be available to students and staff, as needed.  
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 Develop a process for ongoing assessment of the emotional needs of staff, students, 
families, and responders.  Work in conjunction with Incident Stress Debriefing 
Teams from the local response community. 
 

 Appropriate memorial activities may be helpful, along with recognition of anniversary 
dates of any crisis.  

 
 Return the District to a healthy learning environment as quickly as possible. 
 
 Expect the recovery process to be ongoing. 

 
 Evaluate care and recovery efforts in order to prepare for the next crisis.  
 
See Appendix E for more information. 
 

INFRASTRUCTURE REPLACEMENT AND REPAIR 
 

The Colorado School District Self-Insurance Pool, (which represents the District) is to be 
contacted as soon as feasible – during response if possible.   
 
Recovery of the facility will likely be delayed until after the emergency/crisis has been 
successfully terminated.  If an alternate facility is required to meet the District’s 
mission, the Superintendent shall pursue alternative facilities at District schools, at local 
churches or other large group facilities and through Jefferson County Schools. 
 
As a result of an emergency or crisis, there may be physical damage to the impacted 
facility that renders part, or all, of the facility unusable. In the event of physical damage 
to a facility, the Maintenance Director will work with structural engineers from the Fire 
and/or Park County Public Works Departments and representatives of the CSDSIP to 
determine if it’s safe to occupy the building. 
 
Alternate sites within the school have been identified to serve as temporary sites if 
some functional areas are unusable during a repair/rebuilding stage. District Officials 
will work closely with insurers so that any disruption to the educational mission of the 
District is of short duration. 

Recovery considerations for school planning include: 

 Repair of structural and physical damage. 

 Restoration of disrupted services. 

 Cleaning the facility and removing all health and safety hazards. 

 Planning for the resumption of classes.  
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LONG-TERM RECOVERY ISSUES 
 

Recovery requires an ongoing, often multi-agency, effort to address medical and 
psychological needs of students, staff and the community and the relationship of these 
needs to returning the learning environment to a positive, productive setting; legal 
issues; and extensive time demands on administrators and staff under stressful 
conditions.  These issues include: 

 Identifying service providers and sources of funding for these services; 

 Ongoing fears experienced by students, parents and staff; 

 Ongoing attention difficulties, motivation declines, and negative behaviors manifest 
in classrooms and in commons areas; 

 Diverse community views on what actions are needed to prevent re-occurrences; 

 Increased staff resignations; 

 Student transfers out of the District or school; 

 Anniversary dates – (what to do?); 

 Opening repaired facilities for use; 

 On-going media interests and requests for information/interviews; 

 Financial burdens for added services, infrastructure replacement and repairs, and 
legal council; 

 Increased record keeping/documentation requirements; 

 Requests for “lessons learned” documents and presentations. 

 
 

































 
 

 

SchoolSAFE 
 

 

The SchoolSAFE system allows Platte Canyon School District to communicate 
between campuses via our existing emergency radios.  When activated, the system 
bridges the district’s two campuses which otherwise cannot talk directly radio to radio.  

Park County dispatch also has the capability of bridging the PCSD SchoolSAFE 
during an emergency to allow radio to radio communication between the school 
district and Park County emergency responders.  This bridge is called a 911 bridge 
and can only be enabled by dispatch with the approval of their Incident Commander.   

Bridging the SchoolSAFE System 

Open the SchoolSAFE system on your district computer.  There are 3 ways in which 
this can be done.  Use the icon on your desktop if available, the icon within the 
Network Shortcuts folder located in the Staff Apps folder or by typing the following into 
your Internet address bar: 

http://172.16.20.17/schoolsafe/region.php 

Log in using your email address, (ex: jspangler@plattecanyonsd1.org) and your usual 
network password. Click on the submit button. 

Once logged in, you’ll see two circles under the heading SEC (Security), one for Deer 
Creek Elementary and one for the Platte Canyon High School Campus.  Click on 
these two circles to bridge the two campuses.  Once the system is bridged, these two 
circles will blink red. 

To turn off the bridge, simply click on the circles again. 

 

“Bridgers” 

A group of district employees have been assigned the task of ensuring that the 
SchoolSAFE system is bridged during an actual emergency or drill if safety permits.  
Administrators are also encouraged to check it if they are able to.  District Bridgers 
include… 

 

Applegate, Retha  Johnson, Mari 

Chan, Mary   Jones, Janine 

Fisher, Sandy   Mithuen, Bonnie 

Galyean, Stephine  Starks, Susan 

Griebel, Lynn   Thomas, Connie 

Hoganson, Tom  Welton, Diane 

Howard, Jan   Wilburn, Carol 
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PLANNING FOR THE PSYCHOLOGICAL AFTERMATH OF SCHOOL TRAGEDY

Thomas T. Frantz
Associate Professor of Counseling and Educational Psychology

State University of New York at Buffalo

Our purpose is to discuss a basic postvention plan that can be adopted for use in any school
following a death or tragedy. The plan is designed to go into effect the first school day after the
trauma has occurred.

To initiate thinking about postvention, consider the following specific questions that will usually
arise:

1. How and when should students and faculty be informed of the pertinent details surrounding
it?

2. How, when, and where should students be allowed to express their reactions?

3. What should be done for victims’ close friends?

4. What should be done for “high risk” students?

5. Should the school hold a special assembly or memorial service?

6. Should there be a symbolic expression of grief, such as lowering the flag to half mast?

7. Should the school close for the funeral?

8. Who should go to the funeral?

9. What kinds of commemorative activities or symbols—plaques, memorial funds, etc.—are
appropriate?

10. Should the victims’ parents be contacted and what help can be offered to them?

11. What should be done about the concerns of other parents?

12. How should the school deal with the media?

13. Should the school turn to outside consultation for help?  To whom?

14. What reactions from students should be expected?

15. Should a regular school schedule be followed the day after?

_____________________
*Reprinted with permission from Thomas T. Frantz
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PLANNING FOR THE PSYCHOLOGICAL AFTERMATH OF SCHOOL TRAGEDY
(CONTINUED)

16. How long should the school be concerned about student reactions?

17. How much grieving or “acting out” should be allowed?

18. Should students be involved in planning the school’s response?

19. Who should organize and coordinate the school’s response?

20. What about siblings or affected students in other schools?

21. What should teachers say to students in their classes?
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PRINCIPLES OF POSTVENTION

Before presenting a plan to respond to the issues raised by these questions, interrelated
principles of postvention are outlined. The postvention plan is on the principles of reducing fear,
facilitating grieving, and promoting education.

REDUCE FEAR

Fear is the most overpowering and debilitating human emotion. Fear can cause us to flee in
panic, act irrationally, become immobilized, say things we regret, and act in other ways that
later are embarrassing to us. To deal with fear, we first recognize that fear breeds in the
unknown. People are most afraid of what they don’t understand, of mysterious, dark, different,
unknown situations. The neighbors’ German Shepherd running at you, riding the subway, or
driving to Toronto may each be scary the first time, but once you get to know the dog, have
taken the subway a few times, or made the trip to Toronto often, you are much less afraid.
Experience reduces the unknown and thereby reduces fear. An earthquake, especially one
resulting in death, produces so many unanswered questions, leaves so much unknown, and
thus creates fear. What made it happen? Will it happen again? Is the school really safe? Am I
safe at home?

Will the next one get me? Why didn’t God do something! Is there any place that’s really safe?

As a result of so many unanswerable questions, the atmosphere in a school following an
earthquake may be tinged with fear. Students and staff may feel unsure of themselves,
confused, afraid of what else might happen, and not know how to behave or what to say.

Most of us grow up not thinking much about earthquakes. They only happen to other people,
people we heard of or read about. It’s hard to imagine that a major earthquake, especially one
that kills people, would ever happen to our friends, family, or community, and when it does,
many people feel insecure and afraid. Something that wasn’t supposed to be part of the plan,
something that wasn’t supposed to happen has happened, and if that can happen, then
anything can happen.

An earthquake can pull the rug out from under basic beliefs about how the world is and leave us
feeling unsure, unsafe, and wondering what we can count on with certainty. It’s in this sense
that an atmosphere of fear may prevail in a school the days following an earthquake. Of course,
those friends and staff closest to those who may have died will be most affected; but the
tragedy will affect everyone in the school to some extent.

It is very difficult for any constructive activity to take place when people are afraid. It’s hard to
concentrate, hard to take tests, write essays, or listen to lectures. It’s even hard to feel sadness,
remorse, or other normal grief feelings. Hence the reduction of fear is the first major goal for the
school following a tragedy. We can’t expect to eliminate it, but we can reduce it by reducing the
unknowns.

_______________________
*Reprinted with permission from Thomas T. Frantz
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PRINCIPLES OF POSTVENTION (CONTINUED)

While exercising sensitivity, we reduce fear by providing students and staff factual information
about what happened, the deaths, and the grieving process to be expected in the days ahead by
organizing the school day with as few changes as possible and by providing an open, accepting
atmosphere allowing the “secret” fears, questions, and feelings of students and staff to come out.

FACILITATE GRIEVING

Grief is the normal, healthy, appropriate response to death or loss. Anyone who knew those that
were killed is going to experience grief, from the parents whose bereavement will normally last 2 to
3 years to tangential acquaintances whose grief will be measured in days. Students and staff don’t
get a choice of whether to feel grief, but they do get to choose how they’ll respond to it.

People who deny their grief, pretend it’s not a big deal, or insist they’re not going to let it bother
them, or try to cover it up with bravado, laughter, or stoicism usually have a much harder time
resolving their grief than do people who are able to grieve more expressively.

Each person grieves in his or her own way, a way that has been learned by experience with loss
over the years. A student or staff member’s way of grieving or coping with loss can be predicted
(based on past experience with loss) and is not likely to change in the midst of a crisis like the
aftermath of an earthquake.

Accordingly, a wide range of grieving behavior needs to be tolerated, e.g., screaming in anguish,
pounding the lockers in anger, sobbing in the hallway, stunned silence, inability to answer even
simple questions, seeming totally unaffected as if nothing happened, or saying as one boy did
upon being told of his friend’s death, “Good, now I don’t have to pay him the ten bucks I owe him.”
(This last remark was made in shock and he spent the next month being attacked for it and
apologizing over and over for it.)

The initial response of most people to learning that someone they know has died is shock. Shock
is usually a numbness, feeling like in a fog or spacey during which the full impact of what’s
happened may not have sunk in. People in shock usually don’t talk a lot and mostly need friends to
be patient and not assume that they’re unaffected just because they’re not emotional.

Other reactions to be expected for some people following death are anxiety over what else might
happen; anger at the person that died (e.g., for not heeding warnings); blame at someone for not
doing something to save her; and perhaps guilt for surviving when he didn’t. Naturally sadness and
feeling the loss will usually replace shock, anxiety and anger and remain as the major result of the
death for a long time.
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PRINCIPLES OF POSTVENTION (CONTINUED)

While each person’s way of grieving needs to be accepted, people who can get their grief out by
talking, crying, expressing anger or guilt, writing, reading, exercise, painting, music, etc. are usually
better able to resolve their grief and in less time than those who can’t or are not allowed to grieve.
Thus, the school’s postvention program needs to allow and encourage the natural expression of grief,
especially immediately after the tragedy, but also, for some students, in the weeks and months
ahead.

In this vein, one of the most predictable and significant consequences of a tragedy is that it will unlock
and trigger unresolved grief in many students and staff. That is, there will be a sadness in the school
not only because a student has died, but because grief over people’s previous losses will be
activated. For example, the girl whose father drowned last year, the teacher whose miscarriage at 6
months no one would talk about, the boy whose mother has breast cancer, the custodian whose dad
is deteriorating with Alzheimer’s disease at a nursing home, the freshman whose parents are fighting
out a bitter divorce all will be feeling both the effects of the tragedy and, now even more intensely, the
pain of their own life.

The school’s postvention program must take into consideration both grief over previously unresolved
losses and give high priority to facilitating the grieving process of students and staff.

PROMOTE EDUCATIoN

The purpose of a school is to educate its students and (if Anna who says in The King and I, “by our
students we’ll be taught” is right) staff. Since we learn more from problems, crisis, and tragedies than
on average days, an earthquake will be an intense time of learning—not reading and arithmetic, but
of things perhaps more important.

The postvention program must be developed to promote constructive and useful learning in the
aftermath of tragedy. Students and staff can be helped to learn how they react in a crisis, what people
do that help most, how to help other people, what they really believe about death, that people can cry
and still be strong, and, measured against the criterion of death, what’s really important in life.

Obviously no one wants a student to die; however, given that the death has happened, inevitably
learning is going to take place. The only question is whether the school going to allow it to occur
haphazardly or will a postvention program be developed to promote constructive grieving, ways of
helping others, and understanding of death and people in crisis.
_______________________
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POSTVENTION PLAN

What follows is intended to be a practical step-by-step outline of the tasks to be accomplished in
planning a school’s response to tragedy. The planning process should begin, of course, long before
the event occurs. It may be initiated by anyone recognizing the need for a postvention plan;
however, the cooperation, support, and, hopefully, leadership of key school personnel must be
obtained before meaningful planning can take place. That is, the principal, superintendent, and
guidance staff clearly needs to be involved and preferably also key teachers, coaches, school
psychologists and social workers, nurses, and administrative assistants. Some involvement of an
outside expert or consultant may be helpful at varying stages of the planning process. At times in the
process it is extremely important to consider the roles that custodians, secretaries, cafeteria
workers, substitute teachers, bus drivers and student leaders may play in the planning and/or
implementation of the postvention program.

Each school needs to plan how it will carry out the 19 tasks outlined below. A report containing plans
for how each task will be accomplished constitutes the postvention plan and should be available to
all school personnel. It should be periodically reviewed, especially by the administrative and
guidance staff, to update it (key resource people and phone numbers may change) and to keep
copies of it at home as that’s where the initial call about the tragedy may come.

To provide a context for the specific aspects of the postvention plan, we’ll assume that the school
day after the earthquake would begin with an emergency staff meeting before school followed by
each faculty member facilitating a short discussion of what has happened in the homeroom or first
period class. Discussion of feelings about what’s happened should be allowed to take as much class
time as seems appropriate. A regular school schedule should be followed, but with great flexibility in
allowing students to talk in the hallways, go to various individual and group counseling rooms
provided, sit quietly in pairs on the stairway, be excused from tests and homework, etc. The
structure of a regular school day provides some security and routine in a suddenly topsy turvy world
while the wide latitude given students allows grief to be expressed.
___________________
*Reprinted with permission from Thomas T. Frantz
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POSTVENTION PLAN (CONTINUED)

A variety of school and community personnel will be available to help students during the day. After
school a second general staff meeting is held to review the day and prepare for tomorrow.

1. Selection of the Crisis Response Team. A crisis response team of perhaps three to five
members with authority to make decisions in the time of crisis needs to be chosen. The team is
responsible for both planning and implementation of postvention. Among its members should be
staff who have some respect in the school, are sensitive to student and faculty needs, are
committed to personal involvement in a crisis response, are able to be decisive, and who are
relatively calm under fire. The crisis response team would conduct planning for the remaining
tasks and, along with the building principal if he or she is not on the team, be responsible for
carrying out the school’s response to a suicidal death on the days succeeding it.

2. Identification of Media Liaison Person. One person within the school district should be
designated to handle all contact with newspaper, television, radio, and magazine reporters and
shield school personnel from media intrusion. Media personnel should not be allowed in school.
All school students and staff should be firmly instructed to refer any phone or personal contact,
whether in school or at home, to the media liaison person whose phone number should be
readily available and who should receive instructions on what information to release from the
crisis response team. A press release should be prepared to serve as a basis for talking with the
media. In general, the less publicity death receives the better.

3. Identification of Family Liaison Person. The crisis response team should designate a
representative of the school to initiate immediate and appropriate contact with the family of the
dead student, to express the empathy and concern of the school, to answer parents’ questions
regarding school plans; to ascertain family wishes and plans regarding funeral, wake and
memorials; to discretely obtain the information about the death and the circumstances
surrounding it; and to offer to help the family with support, contact with community resources, or
perhaps tangible help like driving, food, babysitting, or talking with siblings. The family liaison
person should be educated about helpful and unhelpful responses to grieving people, be
sensitive to family privacy, and use intuition about maintaining some contact with the family
during the weeks ahead. The crisis response team may choose one family liaison person for all
situations or a different one may be designated for each crisis based on the person’s relationship
to the deceased student or his/her family.

4. Organization of Staff/Telephone Network. A telephone network or tree should be developed
wherein each school staff member is called as soon as possible after the incident has occurred,
given the brief basic facts, and notified of the time and place of the emergency staff meeting to
be held usually before the next school day. Care should be taken to reach not only faculty, but all
auxiliary and related personnel as well. Furthermore, selected staff members in schools
throughout the district should be notified, particularly in schools attended by siblings or schools
from which support staff may be borrowed to help during the crisis.



PLANNING FOR THE PSYCHOLOGICAL AFTERMATH OF SCHOOL TRAGEDY

MULTI-HAZARD EMERGENCY PLANNING FOR SCHOOLS 9

POSTVENTION PLAN (CONTINUED)

5. Identification of Crisis Consultant. Despite the expertise and capabilities of school staff, it is
recommended that a consultant from outside the school be chosen with whom an
agreement is developed to offer assistance to the school in the event of a tragedy. The
principal, guidance counselor, or most experienced members of the crisis response team
may know the student who has died and thus be personally affected by the death, making it
difficult for him or her to play their usual leadership role. Additionally, trained experts in grief
or trauma are probably more experienced in coping with tragedy and knowing what helps in
time of crisis than most school staff. The role of the consultant should be to assist with or
review the postvention plan with the crisis response team, address the emergency staff
meeting, generally be available for intervention or feedback during postvention, and to
support school staff during the crisis.

6. Identification of Community Response People. Experienced counselors, psychiatrists,
clergymen, psychologists, or social workers from the community should be identified and
contacted ahead of time to ascertain their availability and willingness to help in one or both
of two ways: first, to come to the school on the day after the tragedy and be available to talk
with students needing support or counseling; and second, to agree to see professionally and
immediately (or as appropriate) students or staff referred by the school. Lists of these
professionals should be clearly posted in school on the days following the death(s).

7. Develop Suggestions for Classroom Discussion. During either the homeroom or first class
period, whichever is longer, each teacher should announce to the students what has
happened, give the pertinent facts about the tragedy in a low key, unsensational manner,
describe the schedule for the day and mention the people and places in school where help
is available. The purpose is to ground the students in reality, reduce rumors and gossip,
provide an accurate basis for discussion and grieving, and assure the students that help is
here if they need it. Once the students are informed, the teacher should allow for and
facilitate a discussion encouraging students to share their reactions, thoughts and feelings
to what has happened, recognizing that, while many students will have heard about the
death before, others may not know until the teacher announced it.

Some schools prefer the equally acceptable plan of having the principal make a brief
announcement of the death at the time of morning announcements, after which the teachers
will add some information and lead class discussion. Tragic news is usually best delivered
by the person with most authority.

Since following the announcement of the death, however it is made, the classroom teacher
will facilitate student discussion which will be a new and difficult experience for most
teachers, the crisis response team should develop and distribute guidelines for conducting
such a discussion. An in-service training session should be devoted to explaining the
postvention plan and suggestions for facilitating class discussion ought to be the main focus
of that training. Some guidelines for such a discussion are offered at the end of this paper.
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POSTVENTION PLAN (CONTINUED)

8. Identification of Crisis Center and Counseling Room. One room with a telephone needs to
be set up as a general headquarters and information center. Someone (perhaps the
principal’s secretary, the media liaison person, or a member of the crisis response team)
should be designated to be in that room at all times during the day after the tragedy to relay
information and answer questions on how to locate the principal, superintendent, school
nurse, school psychologist, crisis response team, etc.

Additionally, rooms should be set aside and their existence clearly publicized the day after
the earthquake for individual and small group counseling or where students can go to talk
and not be alone. Each room should be manned by a school or community resource person.
One of these rooms, though loosely supervised by a staff member, may be designated as a
quiet or respite room where a student can go to be alone and silent.

9. Formulation of School Policy on Funerals. Wakes, funerals, and other rituals around death
usually serve a useful purpose in acknowledging and accepting the death, beginning the
grieving process, and letting people know they’re not alone. The crisis response team needs
to formulate a school policy on funerals which addresses questions like: Will the school be
closed for the funeral? Will staff and/or students be given permission to attend the funeral?
Will notes from parents be required for students to attend the funeral or memorial service?
Will the school provide bus transportation to the funeral? Will students absent the day of the
funeral be penalized? How will teachers who insist on having a test on the day of the funeral
be handled? Will any in-school memorial services be held?

Each school needs to answer these questions for themselves. Our general suggestions are
to allow or encourage students and staff to attend the funeral—the students preferably with
parental permission. It is best nonetheless to run a regular school schedule and not usually
offer special transportation to the service. Penalties to students in the days after the death
should be few, and in most cases, the school is better off not setting up its own memorial
service.

Special arrangements may need to be made in the rare instance when the family has no
wake, a closed funeral, or no funeral at all. In such cases, the school may need to organize
or at least allow some special memorial service to take place.
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POSTVENTION PLAN (CONTINUED)

10. Formulation of Policy or School Memorial. The crisis response team, perhaps in conjunction
with student leaders, needs to formulate a policy on what sort of memorial is appropriate to
pay tribute to the person who has died. Will the flag be flown at half mast? Will a special
page be set aside in the yearbook and who will write it? Will parents be consulted about a
memorial? Does the class of the student who died want to establish a scholarship in the
student’s memory? Will a special event like a swim meet, school play, or class day be
dedicated to the deceased student? Will a plaque be placed in the school? Will a tree be
planted in the student’s name?

The implementation of this policy on memorials is an excellent place to involve students and
can provide a task which helps them channel their grief into a constructive goal while giving
them a reason to come together, which may allow them to share with and support each
other. It is often best to invite those students closest to the deceased student to plan the
memorial to that student.

11. Interface with Student Leaders. Postvention is best handled by the school staff and
community people, but the crisis response team should consider what role student leaders
could play. Should there be a student member on the crisis response team? If there is a
peer counseling program established, how will peer counselors be involved in the
aftermath? This is not to say that student leaders should have a role in postvention; rather it
is to ask the crisis response team to consider whether they should, and if so, in what way.

12. Availability of Readings on Death. Many people affected by death find great comfort or help
in reading about the grieving process, other people’s experience with death, death itself, or
suggestions on how to be helpful to their friends in a time of crisis. Accordingly, the school
librarian should be prepared to place on an easily accessed table or counter a number of
books or pamphlets on death, grief, and earthquakes to be readily available for those
students and staff who may find them helpful.

13. Plan for Calling in Substitute Teachers. Owing to their own grief or personal difficulties with
death, some teachers may be unable to function normally, let alone help with student
reaction. This coupled with the difficulty in predicting the extent of student needs leads to the
suggestion that the crisis response team develop a plan for calling in a number of substitute
teachers who will be available to fill in, in whatever ways the day’s events dictate. Perhaps
they won’t be needed, but their presence will allow flexibility in use of school resources to
meet student needs.
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POSTVENTION PLAN (CONTINUED)

14. Plan for Morning-After Staff Meeting. The school day following the tragedy should begin with
an emergency meeting of all school staff, teachers, custodians, nurses, counselors,
administrators, substitute teachers, cafeteria workers, resource room volunteers, etc. and
including the community resource people. Thirty to forty-five minutes should be allowed for
this meeting, which should take place before the normal start of the school day. The meeting
has two purposes, the first handled by the building principal, the second by the crisis
consultant.

The principal should begin the meeting by announcing what has happened, giving as much
information about damage, death, funerals, and family wishes as possible. Staff will function
best if they’re well informed. Succinct staff questions should be answered and the plan for
the day should be spelled out, including introduction of community resource people, media
and family liaison people, and crisis response team, location of the crisis center room and
counseling rooms, and plans for the after-school staff meeting.

The crisis consultant will then address the group on what to expect from and how to respond
to students, what to say in the homeroom or first class, special issues raised by the
earthquake, and the importance of paying attention to the staff members’ own feelings and
reactions about the death.

15. Identification and Contact with At-Risk Students. Through the telephone networking and
other channels the crisis response team should make an intense effort to identify two kinds
of at-risk kids: boyfriends, girlfriends, and close friends of the dead student; and students
who are known to be depressed, under great stress, or readily set off for other reasons.

Each identified student should be contacted sensitively and privately by a school staff
member to assess his/her current state, let the student know someone cares, and offer
individual counseling or support at any point in the day and days that follow. If serious cause
for concern is detected, the student’s parents may be notified to helpfully insure their
support. In certain instances the at-risk student’s closest friend or friends may be notified for
the same reason.

Additionally, those close friends of the deceased student may be invited and encouraged to
meet as a group with a trained counselor to share their feelings, facilitate their grief, and feel
their mutual support.

16. Drafting a Letter for Parents. During the school day a letter to parents should be drafted so it
can be sent home with the students. The letter should sensitively and succinctly state what
has happened, how the school has responded thus far, plans the school has for the coming
days, suggestions on being especially aware of and supportive to their child, names and
phone numbers of community resources to call for information or help, and an
announcement of the parent/community meeting.
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POSTVENTION PLAN (CONTINUED)

17. Plan for After-School Staff Meeting. At the close of the first school day after the tragedy, a
second staff meeting should be held for all school staff. The meeting may be led by the
principal or the crisis response team. The purpose is to review the day’s events, attending to
what went well and what didn’t, identifying which students staff are most worried about and
how to help them, making any needed adjustments in the postvention plan, enunciating
continuing postvention plans, and allowing staff to raise questions for the crisis consultant or
response team.

18. Plan for Evening Parent/Community Meeting. Plans for a parent/community meeting to be
held a day or two after the funeral should be formed by the crisis response team.
Experience shows that such a meeting may be more important in a small or isolated
community. The principal, crisis response team, and crisis consultant should speak at the
meeting with the crisis consultant bearing the brunt of the load and emphasizing what to
expect during the grieving process and how to be helpful to students and adults affected by
the earthquake. While such a meeting is not essential, it usually is helpful to community
people even if not directly affected by the tragedy and allows the school to perform a
constructive community service.

19. Plan for Postvention Evaluation. After the crisis is over usually a few weeks following the
tragedy, there will still be some students and perhaps staff who will be grieving deeply and
need support or counseling for some time to come. However, for most of the school, life will
be more or less back to normal. During the time after the crisis, the crisis response team
needs to organize a meeting of those staff most directly involved in postvention to discuss
and evaluate the postvention process. Prior to the meeting feedback should be solicited
from other people who were involved in postvention. This information can be fed into the
postvention evaluation meeting. Of course, the purpose of the meeting is to ascertain what
worked well and what didn’t, what modifications in the postvention plan are needed, and to
thank or give feedback to those who helped the school cope with the crisis.

_______________________
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THE ISSUE OF STAFF GRIEF

Responsibility for carrying out the postvention plan is on the shoulders of various school staff
members, some of whom will have known, perhaps been close to, the student who died.

Other key staff may be experiencing painful turmoil in their own lives. A student’s death will cast grief
over the school. The staff will be trying to help students cope with grief. The first principle of grief
work is to be aware of and pay attention to one’s own grieving process. The nature and strength of a
teacher’s feelings will affect—perhaps to help, perhaps to interfere with—students’ grief.

Therefore, to best prepare for postvention following a death, the crisis response team, cognizant of
staff being (intended or not) role models for student grief, should organize an in-service training day
focusing on the losses, grieving styles, coping mechanisms, and feelings about death experienced
by staff members. The in-service should contain two sessions, one didactic and the other
experiential, and be conducted by the crisis consultant.

The didactic portion should consist of an explanation of grief and the process people go through
when a loved one dies. Issues such as how long the grieving process may take, phases one goes
through, feelings of going crazy as a normal part of grief, what helps and what to say to people in
grief, and especially the influence of coping with past losses or current reaction to death should be
discussed.

Experientially, the session should help people become aware of their own grieving process—their
own unique ways of coping with loss and death. In pairs, triads, or small groups, each person may
be asked to think back over his/her life about the losses he/she suffered (to death or otherwise), to
describe one or two of these losses, share how he/she reacted, coped and grieved during those
times, and recall what helped or didn’t help.

There are two reasons for this exercise. First, people grieve a current death in much the way they’ve
grieved other losses in their lives. When death occurs, people don’t leisurely decide how they’re
going to grieve; they react immediately and begin to respond the only way they know how, the way
they’ve learned over years of coping with losses. People don’t change their style of grieving in a
crisis; so focusing on one’s grieving style will provide a good indication of how that person will react
when a student death occurs. Thus, staff can know what to expect from themselves and what they’ll
need in the crisis.

Second, people have a tendency to judge others through their own eyes and hence assume that
other people will or should react to and grieve the death they way they do. This tendency is nearly
always unhelpful and interferes with the staff member’s ability to respond to student or other staff
needs following the earthquake. Awareness of one’s own grieving tendency makes it more likely that
he/she can set that tendency aside for a time and be open to helping other people cope in their own
way.

Knowledge about grief in general and one’s own grief in particular, will increase the self-confidence
of staff members, thus enabling them to talk with, listen to, and help students in the aftermath of an
earthquake.
_______________________
*Reprinted with permission from Thomas T. Frantz
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SUGGESTIONS ON LEADING CLASS DISCUSSION OF DEATH

One or more of three paths can be followed in leading a class discussion following the death of
a student. First, mention in a kind and sensitive way what has happened and then simply open
the floor for whatever anyone wants to say by saying something like: “This has come as such a
shock to all of us. It’s so hard to believe. Do any of you have any reactions or feelings or
thoughts about ____________________’s death?” If it’s a vocal group or emotions are high, this
simple offer may be all that’s needed for students to begin sharing their reactions.

Second, reference can be made to some aspect of the crisis and specific questions can be
directed to the class about the concern. For example, the teacher can mention that the funeral
will be at 1:00 p.m. tomorrow and that any student who wishes to, may attend; then follow this
by asking, “How many of you have ever been to a funeral?” and asking some of those with their
hands up whose funeral they went to and what it was like, was the casket open, what did people
say at the funeral, etc. This more direct cognitive approach may be easier for some students to
respond to. The teacher may choose to share his or her funeral experience with the class as
well.

Third, depending on the teacher’s own state of mind or his/her assessment of the mood of the
class, the teacher may express his/her own emotional reaction in a very feeling way to the class
and perhaps be silent for a moment afterwards to see if it triggers any student response. For
example, a teacher may say something like, “I was 12 years old when my dad died. I was so
scared I could hardly talk, but all I could think of was I better not cry because my mother’s going
to need me to take care of my little sister,” etc. or “Last night when Mr. ____________________
called to tell me what had happened, I thought he was joking and said, ‘If you think this is funny,
you’re wrong!’ When I realized he was serious, I hung up the phone, slammed my fist on the
table, and thought “What a rotten thing to happen.” I couldn’t get to sleep wondering all night
what was going through her mind as she died and I kept getting sadder and sadder.”

Emotion begets emotion. A genuine, honest heartfelt response by a teacher will be more likely
to elicit an emotional response in a student than will a cognitive or light response. Death is a
great leveler. Neither teacher nor student fully understand it, has an answer for it, nor knows
how to make it better. Though used to being cast in the role of expert, few teachers are experts
on death; so it’s phony to try and play that role. It’s far better to be human with your students,
showing your feelings if you can, and modeling that it’s OK to be upset or grieve when someone
dies.

Being only human, some teachers may know themselves well enough to realize they are simply
unable to lead a class discussion on death, in which case they may ask a counselor or someone
to come to their class and take over the discussion.
_____________________
*Reprinted with permission from Thomas T. Frantz
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WHEN TO REFER A CHILD TO MENTAL HEALTH PROFESSIONALS:
PRESCHOOL AND ELEMENTARY SCHOOL STUDENTS

There is a wide range of normal reactions following a disaster. Usually, these reactions can be
handled by support at home and at school. However, this is not always the case. As teachers
you may need to recommend professional intervention to some parents. In making such a
referral, it is important to stress that it is not a sign of failure if parents find that they are not able
to help their child by themselves. It is also important to note that early intervention will help the
child return to normal and avoid more severe problems later. Young children are the ones most
likely to act out the tensions within the family. Family participation in the consultation or
treatment is always desirable.

Consider referring the family for professional help if the child:

! Seems excessively withdrawn and depressed; does not respond to special attention or
attempts to draw him/her out;

! Engages in overly self-destructive behavior such as holding his/her breath, head-banging,
eating inedible objects or substances, intentionally injuring self or having repeated
“accidents” that result in injury;

! Continues to have physical complaints (such as diarrhea or constipation) after clearance by
pediatrician;

! Acts out in an excessively aggressive manner that poses a danger to children or adults
around him/her.

If any of the symptoms described in the next section (Emotional and Behavioral Reactions of
Children to Disasters), persist 2 to 4 weeks after the disaster, special attention may be required.
It is important to watch for significant changes in the child’s temperament or personality. A
normally excitable child who becomes docile and quiet, or a quiet, obedient child who becomes
aggressive and belligerent, may be demonstrating an inability to cope with stress.

Children who have lost family members or friends and children who were physically injured, or
felt that they were in life-threatening danger, are at special risk. Children who have been in
previous disasters or who are involved in a family crisis (e.g. parental separation) in addition to
the disaster may have more difficulty coping. Counseling may be recommended when these
circumstances exist or when the student is unfamiliar and is showing unusual behavior.
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EMOTIONAL AND BEHAVIORAL REACTIONS OF CHILDREN TO DISASTERS

The reactions of children to disasters are affected by five important factors:

1. A child’s perception of adults’ reactions to the disaster.

2. The amount of direct exposure the child has had to the destruction of the disaster.

3. A child’s developmental age.

4. The existence of family or other problems prior to the event.

5. Prior experience in another disaster.

PRESCHOOL:  AGES 1 TO 5

! Children this age are particularly vulnerable to changes in routine.

! They lack the ability to verbalize their feelings and the conceptual skills to cope with sudden
stress.

! They are affected by the reactions of family members and school personnel.

! Some of the common emotional and behavioral reactions to a natural disaster include:
! Denial of the event, or no reaction whatsoever.
! Nervousness.
! Irritability.
! Disobedience.
! Hyperactivity.
! Tics.
! Speech difficulties.
! Anxiety about any separation from parents.
! Shorter attention span.
! Aggressive behavior.
! Sudden bursts of tears.

! These typical responses can manifest themselves in the following physiological reactions:
! Loss of appetite or overeating.
! Indigestion or vomiting.
! Bowel or bladder problems.
! Sleep disorders and nightmares.
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EMOTIONAL AND BEHAVIORAL REACTIONS OF CHILDREN TO DISASTERS (CONTINUED)

! Stress in these children may result in the following regressive reactions:
! Resumption of bedwetting.
! Thumbsucking.
! Fear of:

" Darkness.
" Animals.
" Monsters.
" Strangers.

! Actions you can take in the classroom to alleviate some of this stress include:
! Re-establishing comfortable routines.
! Providing opportunities for children to express their feelings both verbally and

nonverbally.
! Giving ample physical comfort (e.g., hugs, holding hands).
! Physical re-enactment of the disaster.
! Patient and repetitive clarification of what actually took place.

EARLY CHILDHOOD: AGES 5-11

! Regressive behaviors are especially common.

! Children may become withdrawn and/or more aggressive.

! They may be particularly affected by the loss of prized objects or pets.

! Some of the common emotional and behavioral reactions include:
! School phobia.
! Withdrawal from friends.
! Hyperactivity.
! Irritability.
! Disobedience.
! Inability to concentrate.
! Repetitive talking about their experience.
! Aggressive behavior.

! These typical responses can manifest themselves in the following physiological reactions:
! Headaches.
! Nausea.
! Sleep disturbances.
! Persistent itching and scratching.
! Complaints of visual or hearing problems.
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EMOTIONAL AND BEHAVIORAL REACTIONS OF CHILDREN TO DISASTERS (CONTINUED)

! Stress in this age group may result in the following regressive behaviors:
! Increased competition for attention.
! Excessive clinging.
! Wanting to be fed or dressed.
! Engaging in habits they had previously given up.

! Actions you can take in the classroom to alleviate some of this stress include:
! Giving additional attention and consideration.
! Temporarily lessening requirements for optimum performance in academics.
! Providing opportunity for structured but undemanding chores.
! Encouraging verbal expression of thought and feelings about the disaster.
! Encouraging physical activity.
! Rehearsing safety measures to be taken in future disasters.

PREADOLESCENT:  AGES 11 TO 14

! Peer reactions are very important to this group.

! They need to know their feelings are typical.

! Survivor’s guilt might emerge in this age group.

! Group discussion can be effective in reducing the sense of isolation.

! Some of the common emotional and behavioral reactions include:
! Disruptive behavior.
! Sadness or depression.
! Resistance to authority.
! Loss of interest in hobbies and peer activities.
! Inability to concentrate.

! These typical responses can manifest themselves in the following physiological reactions:
! Complaints of vague aches and pains.
! Overeating or loss of appetite.
! Skin disorders.
! Sleep disorders.

! Actions you can take in the classroom to help alleviate this stress include:
! Reassuring them that their responses are typical.
! Teaching them that with time they will be able to function and concentrate again.
! Giving them additional consideration and attention.
! Encouraging verbal expression of feelings.
! Providing structured but undemanding responsibilities.
! Rehearsing safety measures to be taken in future disasters.
! Encouraging physical activity.
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EMOTIONAL AND BEHAVIORAL REACTIONS OF CHILDREN TO DISASTERS (CONTINUED)

ADOLESCENT:  AGES 14 TO 18

! These children may have extreme fear that their reactions might differ from the peer group.

! They may be frustrated by their lack of adult responsibilities.

! Some of the common emotional and behavioral reactions for this age group include:
! Marked increase or decrease in physical activity level.
! Expression of feelings of inadequacy and helplessness.
! Delinquent behavior.
! Depression.
! Increased difficulty in concentration.
! Extreme mood swings.

! Actions you can take in the classroom to alleviate this stress include:
! Encouraging discussion of the disaster with peers and adults.
! Temporarily reducing expectations of academic performance.
! Encouraging involvement in school rehabilitation and recovery efforts.
! Encouraging resumption of social activities.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH

Following a traumatic death, people can feel a sense of loss for at least 2 years.  Frequently,
aftereffects are felt as a pervasive sense of malaise among students and school staff.  School
staff can be devastated well into the next school year, and there may be a change in attitude
toward teaching.  Some staff may increase their emotional distance from students.  Students
tend to be fearful of getting close to one another, fearing the loss of another classmate or friend.
The need to cope adaptively is necessary.  These guidelines are written to help deal with these
concerns and to establish procedures for student sudden death.

GUIDELINES

Day of a Sudden Death

1. Upon notification of the sudden death of a student or staff member, the building Principal will
notify the Director of Student Services or the Administrative Assistant for Guidance and
Counseling.  One of these individuals will notify the Superintendent and the Assistant to the
Superintendent for Communications.

2. The Principal will initiate a “call tree” to all faculty and support staff, informing them of the
sudden death and requesting their arrival at school 30 minutes earlier to attend a special
faculty meeting.

3. Telephone conferences with the district’s crisis team will be held to plan tentative activities
for the next day (the day after the sudden death).

First Day After a Sudden Death

1. The school Principal meets with the crisis team 30 minutes before meeting with faculty to
plan the aftermath of the sudden death.

2. The Principal reviews the available facts of the case with all faculty and support staff to
dispel rumors, to discuss the plan of the day, and to allow for faculty and support staff to
express feelings.  Faculty/staff are encouraged to lend support to one another.

3. A member of the district crisis team describes some of the feelings the students may be
experiencing following the death of a classmate:  disbelief, anger, denial, sadness, and loss.
Suggestions are reviewed on ways to handle expressions of grief in their classes.

4. A crisis center will be established in the school building.  Additional Student Services staff
from other buildings may be called in to assist with the crisis.  A member of the crisis team
will make phone calls to parents of students who are particularly upset or may be at risk.
The crisis center may be kept open after school hours and into the evening to assist
students, parents, and staff.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

5. Peer helpers may be assembled to work through their feelings, and the crisis team will offer
them some guidelines for helping troubled students.

6. A letter from the Principal may be sent home with students notifying parents of the sudden
death and providing them with information regarding the stages of grief and listing reading
materials that are available in the school media center on the subject of death.

7. School staff are assembled at the end of the school day.  The Principal or his/her designee
conducts the meeting and does the following:

a. Allows for the expression of feeling and mutual support.
b. Reviews the events of the day.
c. Reviews the characteristics of high-risk students (those who seem especially upset or

depressed or show other signs of not coping well) and compiles a list of staff
observations of distressed students’ reactions during the day.

d. Announces the funeral arrangements.  Staff may be encouraged to attend if they feel a
special need or to provide support to students and their families.

Day Following a Sudden Death

Crisis team members continue crisis intervention, answer phone calls of anxious parents, and
meet with concerned staff as necessary.

GUIDELINES FOR DEVELOPING POLICIES AND PROCEDURES

Youth suicide will not decrease without community prevention and intervention efforts.  School
districts are positioned to provide leadership for prevention programs.  The following guidelines
for creating policies and procedures to address suicide are offered to school districts in the hope
that they will lead to the development of operational procedures which can be followed by
school district personnel.

In developing policies and procedures, several important principles should be remembered.

1. Parent contact.  Parents should be contacted whenever their child is presenting a danger
to him or herself or to others.

2. Screening.  School personnel should be available and accessible to students needing to
communicate personal concerns.  School personnel should be trained to screen for suicidal
ideation.  Substance abuse, psychiatric illness, chronic running away and physical or sexual
abuse can place children at-risk for suicide.

3. Home-school-community communication system.  A contact person at the school should
set up a home-school-community system to monitor the activities of students identified as
potentially suicidal.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

4. Referral.  Students who have serious problems or make suicidal threats or attempts should
be referred to psychiatrists, psychologists or counselors who are trained and licensed to
treat suicidal youth.

While it is not the responsibility of either the special education staff or the school officials to
provide treatment, it is the responsibility of schools to protect children when they are at school.
The procedures described below may help to prevent suicides and to protect schools from
liability if a suicide does occur.

Steps to Follow

To establish policies and procedures that prepare school districts for crises such as suicide
there are three general steps to follow:

Step 1:  Community Involvement

Suicide is a social problem.  Consequently, it requires cooperate social solutions.  For schools
to effectively intervene with suicidal students, a concerted effort must be organized among
teachers and others in the caring professions, both inside and outside the school system.

The community group should develop suicide prevention policies and procedures.  Involvement
of a broad cross section of the community will increase commitment and create a network of
professionals seeking a solution to the suicide problem.

Before writing policies and procedures, the school district should gather information about
available community resources, including the names and addresses of contacts to whom
schools can refer students and families in times of crisis.  The referral network might include
mental health centers, private hospitals, psychiatrists or psychologists in private practice,
churches, and local law enforcement agencies.

Having many agencies involved in the suicide-prevention program will expedite training of
suicide-prevention staff and will guarantee the availability of a range of support services in the
event of a suicide threat, attempt or completion.  Various agencies working together should be
better able to identify and solve community problems that may increase the risk of youth suicide
than any one agency working alone.

The school district should develop a network among the schools and other public agencies to
exchange information about suicidal students who need support services.  The challenge in
establishing such a network will be to exchange significant information while protecting the
student’s right to confidentiality.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

Step 2:  Develop Written Policies

The school district should write suicide-prevention policy based on an analysis of community
needs and careful study of the role of the schools in the community.  The policy should be
evaluated on a regular basis to ensure continuing responsiveness to community need.

The following is an example of a possible board policy:

The board has committed itself to providing the leadership within the community to act in
concert with other organizations and agencies to develop a community-wide approach to
dealing with the problems of youth stress, depression, and suicide.  The board feels it is
imperative that cooperative planning and action be taken among all agencies and persons
involved with youth in identifying, preventing and intervening in stress, depression and
suicide among our youth.

The board’s concern is reflected in the district’s stated goal “to increase community
awareness of the needs of at-risk youth and to improve the district’s ability to educate and
assist those students.”  The board supports the cooperative community-wide development
of specific administrative procedures and training strategies to assist youth in crisis and their
families.

Step 3:  Develop Written Procedures

Policy statements should be refined into specific procedural guidelines that prescribe specific
action to be taken in the event of a suicide threat, attempt, or completion.  The procedures
outlined below are applicable to four kinds of situations that may arise:

1. Suspected suicidal ideation
2. Suicide threat
3. Suicide attempt
4. Suicide completion

The sequence of actions described in the four situations below should be adapted to the
existing circumstances and/or procedures in individual school districts.

1. Suspected Suicidal Ideation

Staff must be trained to recognize a suicidal ideation, understand what their responsibilities
are when an ideation occurs, and know what action to take.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

2. Suicide Threat

In the event of a suicide threat, the following actions should be taken:

a. Have an appropriately trained staff member such as a school psychologist or counselor
trained in suicide assessment evaluate the risk and provide immediate crisis
intervention services to the student.  Threats of suicide should never be taken lightly.

b. Remove the student from any area containing any dangerous substances and/or
implements, and remove any dangerous substances or implements from the student.

c. Do not leave the student alone until either it is determined that the student is no longer
in danger, or until that student has been referred to appropriate treatment.

d. Notify the parents.

e. Have the contact person at the school set up a home-school-community
communication system and notify other school personnel about the need to monitor the
student.

3. Suicide Attempt

In the event of a suicide attempt (defined as any behavior or gesture that indicates an intent
to take one’s life) the following actions should be taken:

a. Treat it as a medical emergency.  Call Emergency Medical Services, if necessary.

b. Have a staff member stay with the student at all times.

c. Remove all dangerous substances and/or implements from the student and from the
area.

d. Notify the parents immediately.

e. Have an appropriately trained staff member assess the situation and provide crisis
intervention services.

f. Involve psychological or consultation services through the community referral system.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

g. Have the contact person set up a home-community communication system and notify
other school personnel (school administrators, counselors, nurses, and teachers) about
the need to monitor the student.  If appropriate, the school could develop and
implement an Individual Assistance Plan with the student, school, family, and other
involved agencies.

h. Urge parents to seek immediate treatment for the student.  The district should
document any such encouragement and the parents’ response.  If the parents do not
respond, the student should be referred to Child Protective Services.

4. Suicide Completion

If a suicide is completed, the following actions also appropriate to a suicide attempt should
be taken:

a. Treat it as a medical emergency and call Emergency Medical Services.

b. Have a staff member stay with the student.

c. Notify the parents immediately.

d. Notify staff members.

In addition, the following actions should be taken:

a. A school crisis team meeting should be called.  The crisis team should be organized
prior to a crisis and should include school and/or district administrative, counseling and
psychological services staff, teachers, and nurses.  Professionals from outside the
schools also may be included, such as psychiatrists or psychologists, community mental
health professionals or emergency response mental health personnel.  After a suicide
completion, the crisis team should identify students who are at the highest risk for
suicide, including students who were close friends of the victim, students who seem
particularly troubled by the suicide, students who have themselves made suicide
attempts, or other high-risk students with poor coping skills.

b. The Superintendent’s office should be notified about the suicide and the post-suicide
plan should be implemented.

c. All building personnel should be notified about the suicide and the post-suicide plan
should be implemented.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

d. Factual information about the suicide should be communicated to school staff and to the
students.  Rumors should be dispelled.  General announcements of the suicide are not
recommended, unless accompanied by counseling and educational support in all
classes.

e. Parents of any students expressing strong emotional reactions or suicidal ideation
should be notified.  Those parents should be urged to seek treatment for their children.

f. Members of the crisis team should make presentations to each class in which the
student was enrolled and discuss the facts of the student’s suicide and the futility of
suicide.  All students who want to discuss the subject further should be urged to see the
school counselor or other specially trained staff.  If any students are experiencing strong
emotional reactions, their parents should be notified and the students should be referred
for treatment.

g. All teachers should set aside time for students to discuss their reactions to the tragedy,
and students who seem very upset should be referred to the counseling team.

h. Counseling services should be made available to those students who have been
identified as at-risk for the length of time that the crisis team deems necessary.  Referral
for treatment to community agencies or hospitals should be made, if appropriate.

i. School in-service sessions and counseling time should be made available to all school
personnel to help them deal with their own reactions to the suicide.

j. Neither the student nor the suicidal act should be glorified or memorialized in any way.

While the procedure should clearly state that the special education assessment process should
not be used in lieu of immediate parental notification or as the initial resource in assessing risk
when more immediate steps are obviously indicated, provisions should be made for the referral
of a suicidal student for special education assessment.

The teaming process used for determining eligibility for the seriously emotionally handicapped
area can be helpful in determining which staff and resources are available to intervene with a
student, who, while not determined to be immediately at risk, may evidence behaviors that
suggest a high-risk profile for suicide.  The procedures also should suggest that during the
assessment process, interventions should be implemented that diminish suicidal risk, for
example, parental contact or involvement, use of school staff who offer a safe and supportive
environment, and disciplinary approaches that do not increase the student’s sense of failure.  It
is extremely important to secure the cooperation of family, friends, school personnel, neighbors,
and others who will assist in providing support and supervision for the student.  Parents must be
warned that a suicidal student should not be left alone.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

Another important suggestion is (and should be standard practice for any special education
program) to secure written parental permission for the school to communicate directly with
treatment providers.  The treatment plan and the school intervention plan must work closely
together, not at cross purposes.

GENERAL PREVENTION STRATEGIES

Ninety-five percent of youth suicides can be prevented.  Only five percent of the adolescents
who attempt suicide display psychotic symptoms such as disorientation, hallucinations or
thought disturbances and are intent upon self-destruction.  Further, poor school adjustment–
including poor grades, truancy and discipline problems at home or school–may contribute to a
student’s level of risk.  The school may want to consider implementing preventive measures
with school personnel, students and parents as suggested below.

School Personnel

School staff often feel anxious when confronted with a teenager who say he or she is suicidal.
That anxiety often is the result of inadequate training in dealing with self-destructive behavior.
For a school to have an effective intervention program, however, staff members must become
involved with troubled youth.

Certainly suicidal young people should be referred for professional help, but equally important is
the support they receive in relationships with other caring people, be they teachers, parents or
friends.  Early intervention by any caring person can be a lifeline to be grasped while other steps
are taken.  Training school staff to recognize potentially self-destructive students carries little
risk and could save lives.

Training and utilization of school personnel should include the following:

1. In-service training on stress in children and adolescents and methods for reducing stress in
a school environment.

2. In-service training on recognizing the signs of substance abuse, sexual abuse, physical
abuse, depression, and other handicapping disorders that could make a student suicidal.

Early identification should be emphasized.  Referrals can be made to the crisis team with
follow-up memoranda of all referrals.  Educators must become better observers of students’
behaviors, more supportive, and less prone to labeling of deviant behavior when it occurs in
their classrooms.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

3. Delegating the leadership for implementing a youth suicide prevention program to a crisis
intervention team selected from willing and qualified faculty.

The team may consist of administrators, guidance counselors, school psychologists, nurses,
social workers, or qualified teachers.  A supportive staff member such as a secretary may
also be very effective on a crisis team.

a. Selecting one member from the team (preferably by the team) to be the team’s formal
leader.

b. Educating the team members about crisis intervention techniques, including the
philosophy that crisis intervention is not psychotherapy, but is an easy way to restore
students to their former emotional and behavioral states.

c. Emphasizing the importance of follow-up of referrals.  A large number of students who
may be at-risk never receive help, although help is desperately needed and often
desired.  Schools should adopt policy concerning students who refuse help or are unable
to receive needed help because of finances or lack of parents’ cooperation.

4. Developing written policies and procedures for dealing with suicidal or depressed youths.
Written policy or procedures on how to intervene with youths suspected of abusing drugs is
imperative.  The policy can include the following:

! When and how to refer to the crisis team
! When and how to inform parents
! When and how to inform administrators
! When and how to counsel the youth
! How to obtain an assessment of the potential and capability of causing death (lethality)
! When and how to refer the youth to a mental health center

Students

Perhaps the most controversial part of a school-based suicide prevention program is teaching
prevention to students.  Yet students may be the first to recognize that a friend or acquaintance
may be suicidal.  Many times a potentially suicidal student will state his or her intentions to
friends.  If students know the warning signs of self-destruction and know where to refer a friend,
they can be a great resource in the suicide prevention effort.  Other steps the school may want
to consider are as follows:
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

1. Developing a health curriculum for every student with the following suggested topics:

a. Positive self-esteem with an “I’m okay, you’re okay” focus.

b. Effective interpersonal skills with peers and adults including beginning, maintaining, and
terminating relationships.  (Learning social skills for dating and school activities can be
beneficial.)

c. A positive attitude toward loss, failure, and grief.  (Learning how to fail is as important as
learning how to succeed.)

d. Life skills, including decision making, values clarification and problem solving.

e. Stress management skills.

f. Substance abuse information and the effects of drugs on the body.

g. Depending on the community and school governing board stance, a component related
to sexual topics and/or other health topics such as AIDS.

2. Developing a peer support program (sometimes called peer counseling) with components
such as the following:

a. Youth-staffed hotline.

b. Problem-solving with a peer.  (Note:  The National Youth Suicide conference
emphasized avoiding the phrase “peer counseling” as it can be misleading to students.
It is recommended that peer counseling be call peer “support” and the focus be on
support.)

c. Self-help groups for maltreated teenagers and for other students who would benefit from
a group experience, such as those whose parents are divorcing or those who have
suffered the death of a parent.

3. Developing a pamphlet for youth on guidelines for recognizing maltreatment and ways to
help maltreated peers.

4. Preparing school newspaper articles.

5. Presenting school plays or showing films on the problem of youth suicide and following up
with resources for help.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

Parents

Parents are often aware that their children, or their children’s friends, are experiencing
difficulties, but are hesitant to label such difficulties as serious or to consider these children at
risk for suicidal behavior.

Schools can assist parents to become better observers and to identify times to seek help for
their children by holding workshops to educate parents about indicators of substance abuse,
depression, and suicide.  Workshops can focus on ways to prevent youth suicide and describe
the relationships among substance abuse, depression, and suicide.

Parents should be educated on how to have more effective communication with their children.
Many parents, devastated by the suicide of a son or daughter, recall certain behaviors that may
have indicated a potential for the suicide.  Others feel that there were no warning signs.  No
parent can fully know what to expect, but there are things a parent can know and do that might
prove helpful in saving a child.

Parents of young people should observe these guidelines:

1. Be aware that extreme behavior patterns are not necessarily normal or characteristic of all
adolescents.  Such behavior may be a sign that a child is disturbed.

2. Don’t assume that bouts of depression by a child are just a stage that will pass with time.
For teens who have limited coping skills, mild depression can turn to deeper depression
accompanied by thoughts of suicide or other forms of self-destructive behavior.

3. Be aware of a son’s or daughter’s involvement with school, peers and community.

4. Be empathetic when problems such as a failed romance occur.  For some adolescents,
such perceived failures can create an emotional crisis.

5. Recognize that major changes in the family structure can be very difficult for an adolescent.
Such trying situations may include separation and divorce, living in a step-family or a
change in residence or school.

6. When major changes in a child’s personality are observed, seek an opinion from a qualified
mental health professional.

7. Work with school teachers and counselors when there is a problem.
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GUIDELINES FOR STUDENT/STAFF SUDDEN DEATH (CONTINUED)

CONCLUSION

Having an effective suicide prevention program in a school depends on the participation of
students and parents in all aspects of the program.  Excellent parental and student resources
can be found in every school.

Involving parents and students in the development and implementation of a prevention program
and delegating the responsibility for implementing the program to a trained crisis team is a good
first step toward preventing youth suicide.

The next step is to enlist community support.  Identify community support services for youths.  If
there are none, start some.  Schools also must maintain a collaborative relationship with
community agencies involved in suicide prevention, education and intervention.  Outside
agencies can serve as consultants, referral sources and trainers of staff and students.  By
maintaining a collaborative relationship, follow-up of referrals can be better realized, particularly
if there is a mental health liaison person at each school who can serve as the leader of a crisis
team.

Many physicians and counselors in private practice may be willing to help with the problem of
youth suicide and should be invited to do so.  A list of community resources dealing with the
problems or adolescence should be developed and distributed to all youths and their families.

Although not all suicidal students will become the responsibility of the special education
program, special education personnel and services are important to the effectiveness of a
school suicide prevention program.  For exceptional students, an appropriate special education
program may be an important contribution to suicide prevention.
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

ANIMAL 
BEAR, BOBCAT, COUGAR,

DOG (AGGRESSIVE) 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
 MITIGATION: 

 
PREPAREDNESS: 
Staff trained for quick response to move students inside. 
RESPONSE: 
 
 REVERSE EVACUATION – MOVE STUDENTS INSIDE. 
 SECURE PERIMETER. 
 CALL 911. 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 
 
RECOVERY: 
 
RESOURCES: 
 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

BLAST 
OR  EXPLOSION 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Quarterly safety inspections. 
Regular maintenance on gas units, valves and 
lines. 

MITIGATION: 
 

PREPAREDNESS: 
Practice Drop, Cover and Hold. 

RESPONSE: 
 DROP, COVER AND HOLD. (MOVE AWAY FROM WINDOWS TO THE EXTENT FEASIBLE). 
 CALL 911. 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 INCIDENT COMMANDER DETERMINES NEXT ACTION BASED ON SITUATION. 

 
 

RECOVERY: 
Inspect all facilities for damage 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
Park County Sheriff’s Office 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

BOMB 
THREAT 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Bomb threats can’t be prevented but Positive 
Behavior Support program and Bullying 
Prevention programs may reduce the likelihood 
of such threats. 

MITIGATION: 

PREPAREDNESS: 
Checklist and procedures for threats made by telephone. 
Training of secretaries and administrators to handle a bomb threat. 
 
RESPONSE: 
 WHEN A THREAT IS RECEIVED ALERT A SCHOOL ADMINISTRATOR IMMEDIATELY.   
 DO NOT SHARE THE INFORMATION WITH OTHERS UNLESS INSTRUCTED TO DO SO. 

 
 SAVE ALL MATERIAL RELATED TO A WRITTEN THREAT.  DO NOT HANDLE THE MATERIAL 

AFTER IT’S DETERMINED TO BE A THREAT. 
 

 PHONE THREAT: OBTAIN AS MUCH INFORMATION AS FEASIBLE USING BOMB THREAT 

CHECKLIST. (Record the call if possible). 
 

ADMINISTRATION: 
 CALL 911. 
 CALL THE SUPERINTENDENT 1000 OR 1002; ALTERNATE: 1016. 
 LOCKDOWN 
 CONDUCT BUILDING ‘SWEEP” AS PLANNED. 
 OR (IF THREAT APPEARS CREDIBLE AND DANGER IS IMMINENT) – EVACUATE. 

 
 IF A POSSIBLE BOMB IS FOUND OR REPORTED TO BE IN A BACKPACK OR OTHER CONTAINER, 

EVACUATE IMMEDIATELY.  DO NOT TOUCH THE CONTAINER OR OBJECT. 
  
RECOVERY: 
Do not publicize the threat any more than necessary. 
RESOURCES: 
Park County Sheriff’s Office 
Platte Canyon Fire Department 
 
NOTES/COMMENTS/CLARIFICATIONS: 
 
 



Department of the Treasury
Bureau of Alcohol, Tobacco & Firearms

BOMB THREAT CHECKLIST

 Slurred  Whispered

 Ragged  Clearing Throat

 Deep Breathing  Cracking Voice

 Disguised  Accent

 Familiar (If voice is familiar, who did it sound
 like?)            

1. When is the bomb going to explode?

2. Where is the bomb right now?

3. What does the bomb look like?

4. What kind of bomb is it?

5. What will cause the bomb to explode?

6. Did you place the bomb?

7. Why?

8. What is address?

9. What is your name?

EXACT WORDING OF BOMB THREAT:

BACKGROUND SOUNDS:

 Street noises  Factory machinery

 Voices  Crockery

 Animal noises  Clear

 PA System  Static

 Music  House noises

 Long distance  Local

 Motor  Office machinery

 Booth  Other (Please specify)

          

          

BOMB THREAT LANGUAGE:

 Well spoken (education)  Incoherent

 Foul  Message read by
threat maker

 Taped  Irrational

REMARKS:           

Your name:           

Your position:           

Your telephone number:           

Sex of caller:     Race:           

Age:           Length of call:           

Telephone number at which call is received:           

Time call received:           

Date call received:           

CALLER’S VOICE

 Calm  Nasal

 Soft  Angry

 Stutter  Loud

 Excited  Lisp

 Laughter  Slow

 Rasp  Crying

 Rapid  Deep

 Normal  Distinct

Date checklist completed:           

ATF F 1613.1 (Formerly ATF F 1730.1, which still may be used) (6-97) ATF F 1613.1 (Formerly ATF F 1730.1) (6-97)
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

BUS 
ACCIDENT 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016 
PREVENTION:  
x 

MITIGATION: 
 

PREPAREDNESS: 
 
RESPONSE: 
 
TRANSPORTATION DIRECTOR 
 NOTIFY SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC. 
 CONTACT CSDSIP. 
 CONTACT ATTORNEY. 
 COMMUNICATE WITH PARENTS. 
 COMMUNICATE WITH DRIVER’S FAMILY AND SPONSOR’S/MONITOR’S FAMILIES. 
 PRESS RELEASES. 

 IDENTIFY STUDENTS ON-BOARD. 
 OBTAIN INFORMATION ABOUT INJURIES. 
 OBTAIN INFORMATION ON LOCATION OF STUDENTS (HOSPITALS, AT SCENE, ETC.) 
 
PRINCIPAL OR DEAN 
GO TO SCENE IF POSSIBLE TO ASSIST WITH STUDENT IDENTIFICATION, LOCATIONS OF STUDENTS 

AND RE-UNIFICATION WITH PARENTS.  MAINTAIN COMMUNICATIONS WITH ECC MANAGER. 
 

 
RECOVERY: 
 
RESOURCES: 
CSDSIP 
Attorney 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

CHEMICAL 

SPILL 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Adhere to safe storage requirements and 
practices. 
Quarterly inspections of chemical storage areas 
– custodial areas, science areas and swimming 
pool. 

MITIGATION: 
Assume that a toxic or explosive situation 
exists.   
Move students and staff away from spill as 
quickly as possible. 

PREPAREDNESS: 
Table Top exercises. 
Assumption of toxic situation or explosive situation. 
 
RESPONSE: 
 CALL 911 AND EVACUATE BUILDING 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 

 
 
 
RECOVERY: 
#1.   Superintendent Contact CSDSIP. 
#2.   Determine extent of damage, feasibility of facility use. 
#3.    Establish plans for re-opening. 
#4.    Notify Parents of plans – IRIS 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
 
NOTES/COMMENTS/CLARIFICATIONS: 
 
 



DISTRICT SAFETY AND EMERGENCY/CRISIS PLAN 

Revised January 2009 

 
POLICY REFERENCES: 
Policy 106, Article 6 
 
 

EARTHQUAKE 

 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
 

MITIGATION: 
Secure tall cabinets. 
Lock doors on cabinets containing chemicals 
and glass. 

PREPAREDNESS: 
Practice Drop, Cover and Hold. 

RESPONSE: 
DROP, COVER AND HOLD. (MOVE AWAY FROM WINDOWS TO THE EXTENT FEASIBLE).) 
 CALL 911. 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 INCIDENT COMMANDER DETERMINES NEXT ACTION BASED ON SITUATION. 
 
  

RECOVERY: 
Inspect all facilities for damage 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

EXPLOSION 
OR  BLAST  

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Quarterly safety inspections. 
Regular maintenance on gas units, valves and 
lines. 

MITIGATION: 
 

PREPAREDNESS: 
Practice Drop, Cover and Hold. 

RESPONSE: 
 DROP, COVER AND HOLD. (MOVE AWAY FROM WINDOWS TO THE EXTENT FEASIBLE).) 
 DETERMINE ANY INJURIES OR DAMAGE. 
 CALL 911. 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 INCIDENT COMMANDER DETERMINES NEXT ACTION BASED ON SITUATION. 

 
  

RECOVERY: 
Inspect all facilities for damage 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
Park County Sheriff’s Office 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

FIRE Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Adhere to Fire Codes. 
Quarterly Safety Inspections (Head Custodian) 
Inspections by Fire Department 
Inspect 3rd party events/holiday decorations 

MITIGATION: 
Fire Extinguishers (staff know locations) 
Alarms – auditory, strobes 
Safety checks for fire code violations – enforce 

code 
Hallways clear. 
Familiarize Fire Fighters with the school and 

gas shutoffs.  
 

PREPAREDNESS: 
One Evacuation Scenario (drill)-monthly 
Staff – know locations; go-kit responsibilities; responsibilities for disabled. 
Incident Command – Principal; Transfer to Platte Canyon Fire  
        Principal remains at Incident Command Post as Liaison.        
Park County Sheriffs officers – response to 911 (traffic, crowd control, evacuation assistance). 
Nurse/Assistant & able staff – First Aid 
Emergency Radios – regular charging; practice 
Emergency Coordination Center (ECC)  
RESPONSE: 
 
FIRST RESPONSES: 
 PULL ALARM – EVACUATE TO DESIGNATED LOCATIONS. 
 CALL 911 – REPORT LOCATION; REPORT POSSIBLE INJURIES. 
 FIRST AID/VICTIM ASSISTANCE TO EXTENT FEASIBLE (OUT OF HARMS WAY). 
 ACTIVATE EMERGENCY RADIO COMMUNICATIONS. 
 CONTACT SUPERINTENDENT WHO WILL ACTIVATE EMERGENCY COORDINATION CENTER . 
           ECC: 
 ALERT TRANSPORTATION DIRECTOR (PREPARE FOR TRANSPORT). 
 ALERT EVACUATION SITES. 
 SEND OUT IRIS NOTICE – (INFORMATION, DIRECTIONS FOR PARENTS). 

 
SECONDARY RESPONSES: 
 SHIFT INCIDENT COMMAND TO SHERIFF OR SHERIFF’S DESIGNEE. 
 PRINCIPAL TO INCIDENT COMMAND LOCATION. 
 SYSTEMATIC EVACUATION AS DETERMINED BY INCIDENT COMMAND. 
 DETERMINE ANY MISSING STUDENTS OR STAFF. 
 UPDATE STAFF AND STUDENTS. 
 DETERMINE NEED TO SEND STUDENTS HOME. 
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RECOVERY: 
#1. Superintendent/Principal/Counselors establish emergency center and Mental Health Services 

as necessary. 
#2. Superintendent contact CSDSIP. 
#3. Determine extent of damage, feasibility of facility use. 
#4. Establish plans for re-opening. 
#5. Notify Parents of plans – IRIS 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
2003 International Fire Safety Code. 
Common Fire Code Violations in Schools Checklist, West Metro Fire 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

FLOOD Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Flooding of school facilities unlikely. 
Maintain and safeguard water tank for 
FMS/PCHS and District Complex. 

MITIGATION: 
Plan alternate transportation routes or drop-off 

points for flooded roads. 
Use IRIS to communicate with Parents. 

PREPAREDNESS: 
Emergency Coordination Center. 
   Plan alternate transportation routes or drop-off points for flooded roads. 
   Plan for Shelter-in-Place. 
   Use IRIS to communicate with Parents.Emergency Coordination Center (ECC).  
RESPONSE: 
FLOODING IN AREA 
 CONTACT SUPERINTENDENT WHO WILL ACTIVATE ECC. 
 MONITOR SITUATION. 
 ALERT SCHOOLS FOR POSSIBLE SHELTER-IN-PLACE. 
 DETERMINE TRANSPORTATION IMPACT; ALTERNATE ROUTES; ALTERNATE DROP-OFF 

POINTS. 
 COMMUNICATE WITH PARENTS VIA IRIS. 

 
FLOODING ON GROUNDS 
 REVERSE EVACUATION. 
 CONTACT SUPERINTENDENT WHO WILL ACTIVATE ECC. 
 POSSIBLE SHELTER-IN-PLACE. 

 
FLOODING IN BUILDING (WATER ENTERING BUILDING, BROKEN PIPES) 
 EVACUATE TO DESIGNATED LOCATION. 
 CONTACT SUPERINTENDENT WHO WILL ACTIVATE ECC. 
 ALTER TRANSPORTATION DIRECTOR (PREPARE FOR TRANSPORT). 
 ALERT EVACUATION SITES. 
 SEND OUT IRIS NOTICE – (INFORMATION, DIRECTIONS FOR PARENTS). 
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RECOVERY: 
Superintendent contact CSDSIP. 
Determine extent of damage, feasibility of facility use. 
Establish plans for re-opening. 
Notify Parents of plans – IRIS 
RESOURCES: 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

FOREST 

(WILD) 
FIRE 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Fire Safety – See Fire 

MITIGATION: 
Fire Safety – See Fire 

PREPAREDNESS: 
Emergency Coordination Center 
RESPONSE: 
 
IMMINENT DANGER – FOLLOW FIRE PLAN – EVACUATION. 
 
CALL SUPERINTENDENT (1000 OR 1002; ALTERNATE 1016) WHEN NOTIFIED OF FIRE. 
 
SUPERINTENDENT WILL: 
 ACTIVATE EMERGENCY COORDINATION CENTER. 
 MONITOR SITUATION. 
 INITIATE PLANS FOR POSSIBLE SHELTER-IN-PLACE OR CLOSING SCHOOL AND 

TRANSPORTING STUDENTS HOME OR TO SAFE RE-UNIFICATION SITES. 
 COMMUNICATE STATUS AND ACTIONS TO BE TAKEN TO PARENTS VIA IRIS.   
 
 
RECOVERY: 
Damage to facilities – follow Fire recovery plan. 
Damage to homes/businesses – determine impact on families, students and staff. 
Possible school closure. 
Organize mental health support services for students and staff. 
Develop Plans for re-opening. 
Communicate with parents via IRIS. 
RESOURCES: 
 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

GAS ODOR  Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Regular maintenance of gas units, valves and 
lines. 

MITIGATION: 
Assume that an explosive situation exists.   
Move students and staff away from odor as 
quickly as possible. 

PREPAREDNESS: 
Assumption of an explosive situation. 
 
RESPONSE: 
 
IF ODOR IS WIDESPREAD OR YOU ARE IN THE VICINITY OF THE ODOR: 
 DO NOT USE PHONE. (CALL FROM EVACUATION LOCATION.) 
 LEAVE LIGHTS ON (IF THEY ARE ALREADY ON). 
 LEAVE LIGHTS OFF  (IF THEY ARE ALREADY OFF). 

 
 EVACUATE BUILDING 
 CALL 911   
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 CONTACT MAINTENANCE DIRECTOR. 
 ACTIVATE ECC. 
 POSSIBLE SCHOOL CLOSURE UNTIL REPAIRS ARE COMPLETED. 
 

 
 
RECOVERY: 
 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

HAZMAT 
ACCIDENT  

SEE CHEMICAL SPILLS 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
See chemical spills prevention. 

MITIGATION: 
Assume that a toxic or explosive situation 
exists.   
Move students and staff away from odor as 
quickly as possible. 

PREPAREDNESS: 
Assumption of a toxic or explosive situation. 
 
RESPONSE: 
 
ACCIDENT IS OUTSIDE (E.G. HIGHWAY) 
 CALL 911 AND MOVE STUDENTS TO SAFE ZONES WITHIN BUILDING. 
 REVERSE EVACUATION 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC. 

 SHELTER-IN-PLACE 
 
SPILL IS IN BUILDING (E.G. CHEMICAL SPILLS) 
 CALL 911 AND EVACUATE BUILDING 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC. 
 

 
 
RECOVERY: 
 
RESOURCES: 
CSDSIP 
Platte Canyon Fire Department 
Park County Health Department 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

INTRUDER 
ANGRY/HOSTILE PERSON

SEXUAL PREDATOR 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Focus:  Do not allow a hostile intruder to get 
inside the building: 
  Security Officers on grounds 
  Monitored Surveillance Cameras 
Single entrance access 
PASS Program 
Staff Identification Cards 
Student/Staff Awareness 

MITIGATION: 
SRO 
Sheriff’s Officers familiar with facilities – 
minimized response time. 

PREPAREDNESS: 
Directions to staff on actions to take when an unidentified visitor/trespasser is present. 
Response prevention efforts and response plans limiting access to students and staff. 
RESPONSE:  
 BEFORE APPROACHING THE PERSON, ASSESS THE SITUATION: 
 IS THE PERSON ACTING STRANGELY OR APPEAR TO BE ANGRY OR HOSTILE? 
 DOES THE PERSON LOOK MENACING? 
 COULD THE PERSON BE HIDING A WEAPON? 
 DOES THE PERSON HAVE A VISITOR’S PASS? 
DO NOT APPROACH THE PERSON IF YOU HAVE RESERVATIONS BASED ON YOUR 

ASSESSMENT. 
 ASK THE PERSON WHO THEY ARE AND WHAT THE NATURE OF THEIR BUSINESS IS ON 

SCHOOL GROUNDS OR IMMEDIATELY CONTACT AN ADMINISTRATOR, SECURITY, OR THE 

SRO. 
 
INDIVIDUAL IS OUTSIDE AND DETERMINED TO BE AGGRESSIVE OR HOSTILE 
 REVERSE EVACUATION 
 SECURE PERIMETER 
 CALL 911 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 
INDIVIDUAL IS INSIDE THE SCHOOL AND DETERMINED TO BE AGGRESSIVE OR HOSTILE 
 LOCKDOWN 
 CALL 911 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 UNARMED- USE A SHOW OF FORCE 
 ARMED – REMAIN LOCKED DOWN, COMMUNICATE WITH DISPATCHER, COMMUNICATE 

WITH TEACHERS AND STAFF TO REMAIN IN LOCKDOWN. 
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RECOVERY: 
Notify Parents of plans – IRIS 
Mental Health Services for students and staff 
RESOURCES: 
Park County Sheriff 
Park County Victim’s Assistance 
Pikes Peak Mental Health 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

LIGHTNING Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
 

MITIGATION: 
 

PREPAREDNESS: 
Staff trained for quick response to move students inside. 
RESPONSE: 
 
EMERGENCY RESPONSE WHEN OUTSIDE 
 CROUCH LOW – REMAIN ON FEET. 
 REVERSE EVACUATION – MOVE STUDENTS INSIDE. 

 
INJURY 
 CALL 911FIRST AID/CPR/DEFRIBRILLATOR 
 
FIRE ON GROUNDS 
 CALL 911 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 REVERSE EVACUATION 
 SECURE PERIMETER 
 
BUILDING FIRE 
 CALL 911 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 EVACUATE 
 
DO NOT RELEASE STUDENTS TO BUSES DURING SEVERE LIGHTNING.
RECOVERY: 
 
RESOURCES: 
 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

PANDEMIC Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Vaccinations. 

MITIGATION: 
Vigilance in monitoring flu and illness.  
Cleaning focus on disinfecting common areas, 
door knobs and handrails. 

PREPAREDNESS: 
 
 
RESPONSE: 
 NOTIFY PARK COUNTY HEALTH AND MAINTAIN FREQUENT COMMUNICATIONS. 
 DETERMINE NEED TO CLOSE SCHOOL – POSSIBLE SIX TO EIGHT WEEKS. 
 DETERMINE PLAN FOR HOMEBOUND SCHOOLING. 
 ASSIGNMENTS VIA E-MAIL AND IRIS. 

 KEEP PARENTS INFORMED OF THE SITUATION AND PENDING ACTIONS. 
 DETERMINE WHICH STAFF ARE TO REPORT ON WHICH DAYS AND WHICH TIMES. 
 
 

 
 
 
RECOVERY: 
Establish plans for re-opening. 
Communicate plans to staff and parents. 
RESOURCES: 
Park County Health Department. 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

POWER 
OUTAGE 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016 
PREVENTION:  
x 

MITIGATION: 
Communication systems – Radios, IRIS 

PREPAREDNESS: 
 
RESPONSE: 
 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC. 
 NOTIFY PARENTS OF SITUATION. 

 CONTINUE ROUTINES UNTIL TRANSPORT IS AUTHORIZED BY THE SUPERINTENDENT. 
 
ELEMENTARY 
 DCES  STUDENTS WILL NOT BE SENT HOME EARLY VIA DISTRICT TRANSPORTATION.  
 DCES STUDENTS MAY BE TRANSPORTED TO THE DISTRICT COMPLEX (IF COMPLEX HAS 

POWER). 
 PARENTS MAY BE CONTACTED THROUGH IRIS TO PICK-UP THEIR STUDENTS. 
 
SECONDARY 
EARLY RELEASE OPTIONAL - STUDENTS MAY BE TRANSPORTED HOME AFTER IRIS NOTICE TO 

PARENTS. 
 
RECOVERY: 
Notify Parents – IRIS 
RESOURCES: 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
Policy 403 – Conduct Code 
Policy 408 - Weapons 
 

SHOOTER 
(GUN) 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Positive Behavior Support Programs 
Bullying Prevention Progams/Enforcement 
SAFE2TELL :1-877-542-SAFE 
Student awareness/reporting. 
PASS  
SRO in building (HS)  
Campus Security Officer (outside). 
Monitored camera surveillance 
Threat Assessment Team(1) and Vortex 

process(2). 

MITIGATION: 
 
Limited Visitor access (through Choke Point to 

office. 
Locked hallway access to classrooms when in 

session. 
Familiarize Sheriff’s Officers with the school. 
Incident Command Plan 
SRO in building 

PREPAREDNESS: 
Two Lockdown Scenarios (drill) annually 
Staff – know procedures & responsibilities; responsibilities for disabled. Nurse/Assistant & able 
staff – First Aid where possible without danger. 
Park County Sheriffs officers – response to 911. 
Platte Canyon Fire/Medical Services – response to 911  
Superintendent Activates Emergency Coordination Center (ECC). 
RESPONSE: 
 
FIRST RESPONSES 
 INTERCOM – VERBAL COMMAND – “LOCKDOWN”. 
 CALL 911 – REPORT SITUATION; REPORT POSSIBLE INJURIES. 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC. 
 ALERT TRANSPORTATION DIRECTOR (PREPARE FOR TRANSPORT). 
 ALERT EVACUATION SITES.  
 SEND OUT IRIS NOTICE – INFORMATION, DIRECTIONS FOR PARENTS. 

 FIRST AID/VICTIM ASSISTANCE TO EXTENT FEASIBLE. 
 ACTIVATE EMERGENCY RADIO COMMUNICATIONS. 
 
SECONDARY RESPONSES 
 SHIFT INCIDENT COMMAND TO SHERIFF OR SHERIFF’S DESIGNEE. 
 PRINCIPAL TO INCIDENT COMMAND LOCATION. 
 SYSTEMATIC EVACUATION AS DETERMINED BY INCIDENT COMMAND. 
 DETERMINE ANY MISSING STUDENTS OR STAFF. 
 DESIGNEE UPDATE STAFF AND STUDENTS. 
 DETERMINE NEED TO SEND STUDENTS HOME. 
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RECOVERY: 
 Activate Mental Health/Support System. 
 Setup emergency center (e.g. other school, church) for students, staff. 
 Contact Insurance Company – CSDSIP. 
 Contact attorney – Caplan and Ernest. 
 Determine extent of damage, feasibility of facility use. 
 Establish plans for re-opening and re-open as soon as possible. 
 Notify Parents of plans – IRIS. 
RESOURCES: 
Safe and Drug Free Schools, Department of Education, “The Challenge” Vol. 15, No. 1 
NOTES/COMMENTS/CLARIFICATIONS: 
(1)Membership: Administration, Counselor, Psychologist, Human Services Representative, Pikes 
Peak Mental Health Representative, SRO. 
(2)Vortex – to Principal to Superintendent. 
 
Targeted School Violence Key Findings (See “The Challenge,” Vol. 15, No. 1) 
Attackers make plans. 
Attackers talk about their plans. 
Attackers often do not make direct threats. 
There is no stereotype or profile. 
Warning signs are common. 
Attackers may have difficulty coping with loss or failure. 
Bullying can be a factor. 
Attackers have easy access to guns. 
Attackers are encouraged by others. 
School staff members are most often the first responders. 
 
Safe School Initiative Final Report – 10 key findings: 
Prior to most incidents, other people knew about the attacker’s idea and/or plan to attack. 
Most attackers did not threaten their targets directly prior to advancing the attack. 
There is no accurate or useful profile of students who engaged in targeted school violence. 
Most attackers engaged in some behavior prior to the incident that cuased others concern or 
indicated a need for help. 
Most attackers had difficulty coping with significant losses or personal failures.  Moreover, 
many had considered or attempted suicide. 
Many attackers felt bullied, persecuted or injured by others prior to the attack. 
Most attackers had access to and had used weapons prior to the attack. 
In many cases, other students were involved in some capacity. 
Despite prompt law enforcement responses, most shooting incidents were stopped by means 
other than law enforcement intervention. 
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POLICY REFERENCES: 
Policy 106, Article 6 
 
 

TORNADO 
HIGH WIND 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016 
PREVENTION:  
x 

MITIGATION: 
x 

PREPAREDNESS: 
Safe zones determined 
RESPONSE: 
 
NO WARNING 
 DROP, COVER AND HOLD 
 
WARNING – WEATHER ALERTS – CONDITIONS WORSENING 
 REVERSE EVACUATION 
 MOVE STUDENTS TO SAFE ZONES 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC 

 SHELTER-IN-PLACE FOR DURATION 
 

 
 
 
RECOVERY: 
Notify Parents – IRIS 
RESOURCES: 
CSDSIP 
 
NOTES/COMMENTS/CLARIFICATIONS: 
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POLICY REFERENCES: 
Policy 106, Article 6 
Policy 403 – Conduct Code 
Policy 408 - Weapons 
 

VIOLENT 
STUDENT 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016
PREVENTION:  
Positive Behavior Support Programs 
Bullying Prevention Progams/Enforcement 
SAFE2TELL :1-877-542-SAFE 
Student awareness/reporting. 
PASS  
SRO in building (HS)  
Campus Security Officer (outside). 
Monitored camera surveillance 
Threat Assessment Team(1) and Vortex 

process(2). 

MITIGATION: 
 
Locked hallway access to classrooms when in 
session. 
Familiarize Sheriff’s Officers with the school. 
Incident Command Plan 
SRO in building 

PREPAREDNESS: 
Two Lockdown Scenarios (drill) annually 
Park County Sheriffs officers – response to 911. 
Platte Canyon Fire/Medical Services – response to 911  
 
RESPONSE: 
 
RESPONSE WILL VARY IF THERE IS A WEAPON OR NOT AND BY LOCATION. 
 
IF A WEAPON IS INVOLVED, FOLLOW PROCEDURES FOR SHOOTER. 
 INTERCOM – VERBAL COMMAND – “LOCKDOWN”. 
 CALL 911 – REPORT SITUATION; REPORT POSSIBLE INJURIES. 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC. 
 ALERT TRANSPORTATION DIRECTOR (PREPARE FOR TRANSPORT). 
 ALERT EVACUATION SITES.  
 SEND OUT IRIS NOTICE – INFORMATION, DIRECTIONS FOR PARENTS. 

 FIRST AID/VICTIM ASSISTANCE TO EXTENT FEASIBLE. 
 ACTIVATE EMERGENCY RADIO COMMUNICATIONS. 
 
IF A WEAPON IS NOT INVOLVED: 
 INITIAL CONTACT  
 TALK WITH STUDENT. 
 HAVE SOMEONE ELSE GET HELP. 
 USE A “SHOW OF FORCE” IF POSSIBLE – E.G. TWO OR MORE STAFF MEMBERS. 
 ADMINISTRATORS, SECURITY AND SRO RESPOND. 
 CALL 911 IF SITUATION ESCALATING. 
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RECOVERY: 
 Activate Mental Health/Support System. 
 Setup emergency center (e.g. other school, church) for students, staff. 
 Contact Insurance Company – CSDSIP. 
 Contact attorney – Caplan and Ernest. 
 Determine extent of damage, feasibility of facility use. 
 Establish plans for re-opening and re-open as soon as possible. 
 Notify Parents of plans – IRIS. 
RESOURCES: 
Safe and Drug Free Schools, Department of Education, “The Challenge” Vol. 15, No. 1 
NOTES/COMMENTS/CLARIFICATIONS: 
(1)Membership: Administration, Counselor, Psychologist, Human Services Representative, Pikes 
Peak Mental Health Representative, SRO. 
(2)Vortex – to Principal to Superintendent. 
 
Targeted School Violence Key Findings (See “The Challenge,” Vol. 15, No. 1) 
Attackers make plans. 
Attackers talk about their plans. 
Attackers often do not make direct threats. 
There is no stereotype or profile. 
Warning signs are common. 
Attackers may have difficulty coping with loss or failure. 
Bullying can be a factor. 
Attackers have easy access to guns. 
Attackers are encouraged by others. 
School staff members are most often the first responders. 
 
Safe School Initiative Final Report – 10 key findings: 
Prior to most incidents, other people knew about the attacker’s idea and/or plan to attack. 
Most attackers did not threaten their targets directly prior to advancing the attack. 
There is no accurate or useful profile of students who engaged in targeted school violence. 
Most attackers engaged in some behavior prior to the incident that cuased others concern or 
indicated a need for help. 
Most attackers had difficulty coping with significant losses or personal failures.  Moreover, 
many had considered or attempted suicide. 
Many attackers felt bullied, persecuted or injured by others prior to the attack. 
Most attackers had access to and had used weapons prior to the attack. 
In many cases, other students were involved in some capacity. 
Despite prompt law enforcement responses, most shooting incidents were stopped by means 
other than law enforcement intervention. 
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THREAT ASSESSMENT SCREENING 
LEVEL I 

 
The Building Team should initiate a Level I Threat Assessment Screening when a student makes a threat, or if 
there is concern that a student may be about to act out violently.  Information should be shared among all members 
of the Building Team, as this is essential to the effectiveness of the Threat Assessment Screening and to the 
development of a Supervision Plan. The Building Team is directed by the Administrator and consists of: 
 
 • Administrator (Principal, Assistant Principal) • Student Advisor, Counselor 
 • School Psychologist, Social Worker, Nurse • Teacher or other person who knows the student 
 • DPS Safety and Security Officer and Denver Police Department School Resource Officer 
 
This Threat Assessment Screening will guide your inquiry, document concerns, and help you develop a Supervision 
Plan to maximize student safety.  Contact administrative offices as necessary for guidance. Actively seek 
information from: 
  Current and previous school/discipline records  Searches of the student(s), lockers, and cars 
  Law Enforcement, Probation, Diversion, etc.  Other agencies: mental health, human services, etc. 
  Interviews with school staff, students, parents,  Activities: internet histories, diaries, notebooks 
  the target of the threat, the student of concern  Parent interview: offer support, seek their help in  
    understanding, clarify interest in/access to weapons 
 

 
Student:  School:  

DOB:  Student Number:  Grade:  Age:  

Parents Name:  Date of Incident:  

 

Step 1: Make Sure All Students Are Safe 
  Appropriately detain the student(s).   Do not allow access to coats backpacks, or lockers. 
  If there is imminent danger call the Denver Police Department at 911. 
 

Step 2: Notify DPS Safety and Security 
  Report the situation to DPS Safety and Security dispatch at 303-764-3911. 
  Complete a copy of the District Incident Report and fax it to DPS Safety and Security at 303-764-3474. 
 

Step 3: Notify the Student's Parent(s) or Guardian(s) 
  Parents/guardians have been notified of the situation and this screening. 
  Parents/guardians have NOT been notified because:  . 
 

Step 4: Initiate the Level I Threat Assessment Screening 
The following warning signs are offered to guide the threat assessment process.  The purpose of this process is to 
determine whether a student poses a threat to the safety of others.  Does the student appear to have the 
resources, intent, and motivation to carry out the threat?  Is there evidence of attack-related behaviors that suggest 
movement from thought to violent action?  Document and discuss all warning signs that apply. 
 
Who are the Targets of the threat?   
 
Describe the incident or concern. Who was present? Where did the incident occur?  What happened?  
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Assess and Discuss All Areas Notes 

 Is there evidence of a plan to hurt self or others?  Is 
the threat vague, or specific, plausible and detailed? 

 

 Violent ideation or threats conveyed in stories, diary 
entries, essays, letters, songs, drawings, or videos? 
Subtle threats, boasts, innuendos, or predictions?  

 

 Homicidal ideation? Suicidal ideation? Obsessive thoughts?  

 Motives for the student's threat or behavior?  

 Has the student engaged in behaviors relevant 
to carrying out the threat? "Practice sessions"? 

 

 Interest in weapons or acts of violence?  Weapon-
seeking? Access to firearms?  At home or friends? 

 

 Violence seen as a way to solve problems?  

 Difficulty controlling impulses or emotions? Are emotional 
reactions extreme or disproportionate to the situation? 

 

 History of disruptive behavior? Aggressive 
behavior? Suspension? Expulsion? 

 

 Nature of the student's achievement/academic progress?  

 Irrational beliefs or ideas? Mental health concerns?  

 Student accepts responsibility for actions? Denials?  

 Are peers fearful of the student? Staff fearful of the student?  

 Drug or alcohol concerns? Nature of substance use/abuse?  

 Initiator or victim of harassment or bullying?  

 Student experiencing hopelessness, 
personal failure, desperation, depression?

 

 History of violence toward others, objects or 
property (e.g., fights, vandalism, fire setting)? 

 

 Student feels treated unfairly? Grievances, grudges? 
Against whom? Result of attempts to solve these problems?

 

 Recent loss or emotional trauma?  Loss of status: 
Shame, rejection, humiliation, failed love relationship?

 

 Member of a closed peer group? Does the 
student's peer group reinforce antisocial attitudes?

 

 Quality of support? Quality of the student's 
relationships with peers/adults at school? 

 

 What support will parents provide? Lack of supervision?  

 How will the student react to discipline in the current situation? 
Student's reaction to recent or past disciplinary incidents? 
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Step 5: Review Findings with the School Building Team 
Convene the school Building Team and discuss all relevant information regarding the student.  As a team, ask the 
question: "To what extent does the student pose a threat to school/student safety?" 
 

 Low Level of Concern 
 Risk to the target(s), students, staff, and school safety is minimal. 

• Threat is vague and indirect. 
• Information contained within the threat is inconsistent, implausible or lacks detail; threat lacks realism. 
• Available information suggests that the person is unlikely to carry out the threat or become violent. 

 
 Medium Level of Concern 

 The threat could be carried out, although it may not appear entirely realistic.  Violent action is possible. 
• Threat is more plausible and concrete than a low level threat.  Wording in the threat and information gathered 

suggests that some thought has been given to how the threat will be carried out (e.g., possible place and 
time). 

• No clear indication that the student of concern has taken preparatory steps (e.g., weapon, seeking), although 
there may be an ambiguous or inconclusive references pointing to that possibility.  There may be a specific 
statement seeking to convey that the threat is not empty: "I'm serious!"  

• Moderate or lingering concerns about the student's potential to act violently. 
 

 High Level of Concern 
 The threat or situation of concern appears to pose an imminent and serious danger to the safety of others. 

• Threat is specific and plausible.  There is an identified target.  Student has the capacity to act on the threat. 
• Information suggests concrete steps have been taken toward acting on threat.  For example, information 

indicates that the student has acquired or practiced with a weapon or has had a victim under surveillance. 
• Information suggests strong concern about the student's potential to act violently. 

  
 

Step 6: Decide on a Course of Action 
With the input of all Building Team members, decide on a course of action.  If there is a low to medium level of 
concern, the student can likely be managed at school with appropriate (increased) supervision. 
 

 Low to Medium Level of Concern 
• Implement the Supervision Plan on Page 4. (Most students can be managed at school with interventions.) 

 
 Medium to High Level of Concern 
• The Building Team has determined that a Level II Threat Assessment is needed, or that Law Enforcement 

investigation is needed.  Immediately notify DPS Safety and Security and Threat Assessment Team dispatch 
at 303-764-3911. 

• If there is imminent danger, call the Denver Police Department at 911 (e.g., a gun is found). 
• While awaiting contact from the Level II, Student Threat Assessment Team (STAT), complete the Supervision 

Plan below and use it to provide for student safety.  Document all interim steps take by the Building Team. 
 
 

 

The results of this screening do not predict specific episodes of violence, nor are they a foolproof method of 
assessing an individual's potential to harm others.  The purpose of this screening is to identify circumstances that 
may increase the risk for potential violence and to assist school staff in developing a safety and supervision plan. 

 

 
 
The Denver Public Schools acknowledges the significant contributions of Emergency Management Committee members Christopher Saiz, 
Ph.D., School Psychologist, Threat Assessment Team; Patricia Lopez, M.A., Program Manger, Psychological Services; and Ed Ray, Chief of 
Security in the development of this Threat Assessment Screening protocol.  This Threat Assessment Screening is guided by findings and 
recommendations published in the Safe School Initiative, Threat Assessment in Schools (U.S. Department of Education, U.S. Secret Service, 
2002), Threat Assessment: An Approach to Prevent Targeted Violence (National Institute of Justice, l995), and The School Shooter: A Threat 
Assessment Perspective (Federal Bureau of Investigation, U.S. Department of Justice, 1999) in addition to other sources. 
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Step 7: Develop an Action and Supervision Plan 
Use the following Supervision Plan to address all concerns identified during the Level I screening. 

 

SCHOOL (attach additional pages as needed) 

 Disciplinary action taken:  

 If suspended, student will return on:  

 Intended victim warned and/or parents or guardian notified.  

 Suicide assessment initiated on:  by  

 Contract not to harm self or others created (please attach).  

 Alert staff and teachers on a need-to-know basis.  

 Daily or   Weekly check-in with (Title/Name):  

 Travel card to hold accountable for whereabouts and on-time arrival to destinations.  

 Backpack, coat, and other belongings check-in and check-out by:  

 Late Arrival and/or Early Dismissal.  

 Increased supervision in these settings:  

 Modify daily schedule by:  

 Behavior plan (attach a copy to this Threat Assessment Screening).  

 Intervention by support staff (Psychologist, Social Worker,, Counselor).  

 Identify precipitating/aggravating circumstances, 
and intervene to alleviate tension.  Describe: 

 

 Drug and/or alcohol intervention with:  

 Referral to IEP team to consider possible Special Education assessment.  

 If Special Education or 504 student, review goals and placement options. 

 If Special Education student, refer to Alternative Resources Team to consider change in placement.  

 Review community-based resources and interventions with parents or caretakers.  

 Maintain permission to share information with community partners such as counselors and therapists  

 Other action:  

PARENTS/GUARDIANS (attach additional pages as needed) 

 Parents will provide the following 
supervision and/or intervention: 

 

 Parents will:  
 

Monitor this Supervision Plan regularly and modify it as appropriate. 
 
 
 

Administrator, Plan Supervisor 
(Maintains responsibility until reassigned or modified) 
 
 
 

 
 
 
 

Date 

School Psychologist, Social Worker, Advisor  Other (please specify title) 
 
Step 8: FAX this completed screening to Safety and Security, (303) 764-3474 
  File this copy in the student's discipline folder.  Do not destroy this copy. 
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WINTER 

STORM 

Platte Canyon Emergency  
911

Superintendent
1000 or 1002

Alternate 1016 
PREVENTION:  
x 

MITIGATION: 
Communication systems – Radios, IRIS 

PREPAREDNESS: 
 
RESPONSE: 
 
WEATHER ALERTS – CONDITIONS WORSENING 
 REVERSE EVACUATION 
 CALL SUPERINTENDENT – EXTENSION 1000 OR 1002; ALTERNATE: 1016. 
 ACTIVATE ECC 

 SHELTER-IN-PLACE UNTIL TRANSPORT IS AUTHORIZED BY THE SUPERINTENDENT/  
 

ELEMENTARY STUDENTS WILL NOT BE SENT HOME EARLY VIA DISTRICT TRANSPORTATION. 
PARENTS MAY BE CONTACTED THROUGH IRIS TO PICK-UP THEIR STUDENTS. 
 
 
 
RECOVERY: 
Notify Parents – IRIS 
RESOURCES: 
 
NOTES/COMMENTS/CLARIFICATIONS: 
 
 



 
HAZARD VULNERABILITY ANALYSIS FORMS 

NATURALLY OCCURRING EVENTS 
 
 

 Facility Name:  Date: 

HAZARD VULNERABILITY ANALYSIS        SECTION 1 

NATURALLY OCCURRING EVENTS 
 SEVERITY CLASSIFICATION - LOW, MODERATE, HIGH  
TYPE OF EVENT PROBABILITY HUMAN 

IMPACT 
PROPERTY 

IMPACT 
OPERATIONAL 

IMPACT 
RANK 

 Likelihood this will 
occur within 1 year 

Possibility of 
death or injury 

Physical losses and 
damages 

Interruption of 
services 

Total >4 requires
Response Action 

SCORE        0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

Response Action 
i.e. shelter in 

place  
evacuation 

Earthquake      

Fire      

Flood      

Thunderstorm/ 
Lightning 

     

Tornado      

Winter Storm      

Blizzard      

      

      

      

      

Name and title of person completing HVA   
 
Superintendent/Principal  Approved   

   Disapproved   
Comments:  

 



HAZARD VULNERABILITY ANALYSIS FORMS 
HUMAN RELATED EVENTS 

 
Facility Name:  Date: 

HAZARD VULNERABILITY ANALYSIS        SECTION 2 

HUMAN RELATED EVENTS 

 

 SEVERITY CLASSIFICATION – LOW, MODERATE, HIGH  

TYPE OF EVENT PROBABILITY HUMAN 
IMPACT 

PROPERTY 
IMPACT 

Operational 
Impact 

RANK 

 Likelihood this 
will occur within 

1 year 

Possibility of 
death or injury

Physical 
losses and 
damages 

Interruption of 
services 

Total >4 requires 
Response Action 

SCORE              0 = N/A 
1 = Low 
2 = Moderate 
3 = High      

0 = N/A 
1 = Low 
2 = Moderate 
3 = High      

0 = N/A 
1 = Low 
2 = Moderate 
3 = High      

0 = N/A 
1 = Low 
2 = Moderate 
3 = High      

Response Action 
i.e. shelter in place  

evacuation 

Bomb Threat      

Civil Disturbance      

Cyber Attack      

Hostage/ 
Barricade Situation 

     

Terrorist Attack      

Workplace Violence      

Mass Casualty Event      

Utility failure      

Transportation 
Disruption 

 

     

      

 
 

     

Name and title of person completing HVA   

      
Superintendent/Principle Approved   

 Disapproved   

Comments:  

 

  *  For hazardous material events, go to HVA “Hazardous Material Event”  



HAZARD VULNERABILITY ANALYSIS FORMS 
HAZARDOUS MATERIALS EVENTS 

  
 

 Date: 

SEVERITY CLASSIFICATION – LOW, MODERATE, HIGH  
PROBABILITY HUMAN 

IMPACT 
PROPERTY 

IMPACT 
OPERATIONAL 

IMPACT 
RANK 

Likelihood this will 
occur within 1 year 

Possibility of 
death or injury 

Physical losses and 
damages 

Interruption of 
services 

Total >4 requires 
Response Action 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

0 = N/A 
1 = Low 

2 = Moderate 
3 = High 

Response Action 
i.e. shelter in place  

evacuation 

Biologic Event 
(Terrorism) 

    

Biologic Event 
(Natural Epidemic) 

    

HazMat External     

HazMat (Internal)     

Explosion     

Radiation Release / 
Exposure 

    

Earthquake     

Isolation > 3 days     

     

     

     

 
Approved   

  Disapproved   
 

 
 
 
 

 
 


